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ABSTRACT 

The Transition Choices Program (TCP) is designed to 
increase the ability of young persons with disabilities to 
participate more fully in the school-to“adult life process through 
systematic instruction in six skills: exploring choices and 
developing preferences; planning goals and following through; seeking 
assistance when needed; recognizing and asserting personal rights; 
negotiating for choices; and respecting the preferences of others* 

The curriculum is based on the need for self-determination to be: 
taught through both indirect and direct means; ingrained early in 
student repertoires; nurtured in day-to-day activities; and infused 
into school, community, and home instruction* The program kit 
consists of: (1) four types of assessment forms, for determining 
initial placement, progress, mastery, and Individual Education Plan 
participation; (2) teaching cards, including simulation cards, which 
provide teachers with information on the simulation purpose, 
preparation and materials, simulation activities, and evaluation; 
coincidental teaching cards which allow recordkeeping of planned 
teaching incidents; and school cards which facilitate communication 
between home and school; (3) an explanation of the teaching 
procedure; and (4) an inservice development guide* Computer diskettes 
with all the teaching cards and forms are available for both 
Macintosh and PC computers* (DB) 



****** * *** * *** * *** ** *** Vc * * Vc****** ***** ******** * Vc *** Vc ** Vc* * Vc* ** * * * * Vc ***** 

* Reproductions supplied by EDRS are the best that can be made * 

* from the original document * * 

****Vc* ******** *****************Vc************** ****** Vc**Vc*Vc***** ******** 




yr\ 

Os 

o 

Q 

U4 



Teaching Guide and Curriculum 



Joseph J. Stowitschek 
Richard Laitinen 
James Q. Affleck 



U S. DEPARTMENT OF EDUCATION 
Of^ of Educational Heaaarcn ano improvemem 



EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC) 

n This document has been reproduced as 
y/ received horn the person or organization 
/ originating it. 



□ Minor changes have been made to 
improve reproduction quality. 



Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 




Experimental Education Unit 
College of Education 
University of Washington 

March, 1996 



BEST COPY AVAILABLE 



Project Staff 



Principal Investigator: Joseph J. Stowitschek 
Co-Principal Investigator: James Q. Affleck 
Transition Field Specialist: Richard Laitinen 
Project Coordinator: Renee Nowak 
Research Assistant: Tanya Prather O'Conneii 

Acknowledgements 



Design Team and Field Trials 



The advice, collaborative assistance and dedication of the following are greatfully appreciated: 



Renee Nowak 
Megan Hoskinson 
Dana Schorr 
Craig Johnson 
Alicia Ramsey 
Pam Woods 
Donna Lowary 



Hue Tang 
Karen Fisher 
Judy Benney 
Sharon Monaco 
Rocky Deal 
Arlene Schmidt 



In particular, we would like to thank the students of Alicia Ramsey's, Craig Johnson's, Megan 
Hoskinsons' and Dana Schorr's classes for the choices they made, assistance they sought, 
decisions they arrived at, plans they developed and followed through on, goals they set, 
assertiveness they exercised, and rights of others they showed respect for. 



Advisory Board 

LupitaCano 
Keith DesRosier 
Donna Dykstra 
Valerie Hawkins 
Ed Holm 
Tim Kasten 
Donna Lowary 



Larry Moss 
Steve Nourse 
Paul Nowak 
Brenda Oswald 
Dana Schorr 
Jim Whittaker 



Organizations which provided considerable assistance on this project include People First of 
Washington, The Highline School District and the Tahoma School District. 

For more information, contact: Joseph J. Stowitschek, 

Experimental Education Unit, Box 357925 

University of Washington 

Seattle, WA 98195 

(206) 543-401 1 

Stowi @ U. Washington.edu 

The Transition Choices Program was developed under the auspices of a grant from the U.S. 
Department of Education, Office of Special Education Programs (grant no. H158K20038-94). 
The opinions expressed herein are not necessarily those of the Office or the Department. 



O 

ERIC 



3 



TC^P (PfiUosopfiy: 

"Uie aSiUty to direct tfie course of one's Cife Serins u^itfi t/ie aBifity to maf(^ 
c/ioices in everyday Cife - - Toyetder zvitd tde student and tde famiCy, educators must 
systematicaCCy infuse into tde student's day, dotd opportunitu and capacity f or cdoice 
maddny. " 



TCTTroqmm Units: 


\ 

\ 


ik Tkphring Choices and tDeyehpiny Treferences 


1 

UmilOO 


ik Tdanniny Qoais ondToidimmg *iirouyh 


UniiZOO 


ik Choices in See^py Mssisiance 


Zlmt300 


'k: *Rpyognizwg and StssertinyTersonaC^Bjghts 


Umt4e0 


k 9^otmtiny for Choices 


Unit $00 


k fR^ectmyihcTreferences of Otdiers 


Urntm 




v^StaffSemmars in OppoHitmty and Capacity *BuiCdhy: To prepare educators to 
infuse student cftoice maf^ into onyoiny activities ( 3 fiaCfday seminars, p(us 



i pCannmy and update sessions), | 

^/^Orientation and SimuCatim Cards: To. introduce students to cdoice maJ()ny sdifls | 

" and to yvve them opportunities to practice choices in Coxa risd^sttuations. 

(T3ady 5^1$ minute e}(ercises in group, warm-up, smaCCgroup or onc-to^one times,) 
imCOincidenMCTeachmy Cards: To infuse authentic choice opportunities and Brief 
tcachaSfe moments into the student's schoof day, (ZOSO second pCanned incidences^ 
custom tadoredhy teachity staff), 

^SchooC and !Home Cards: To foT^ throuyh on choice opportumiy and capacity 
buUdiny into yenerad education and.famiCy envtonments. 
v^Choice i4,ppdcation Sissessments: Tre and post, surveys of student's choice 

opportunities and capacities, used to sedect ITT ^oads, TZT units and cards, assess- 
outcomes, 

nmTCT Wad Chart: To hdp manage daidy teaching, remind, and monitor progress, 

! imTeachmg Quide: To idBustrate teachiny pracedmesa^tsfm^ pdanning, assessment,. 



ERIC A Consortium of the University of Washington, Highimft^chool District & Tahoma School District 

“t copy available ‘ 4 



TABLE OF CONTENTS 



TEACHING GUIDE 
Overview 



Page 1 
1 



Self-Determination 1 

Transition Choices (the six skills) 1 

Transition Choices Program Parts Page 3 



The Assessments 

Initial 3 

Progress 9 

Mastery 10 

lEP Participation 10 



The Cards Orientation/Simulation 

Coincidental Teaching 
School/Home Cards 



12 

IS 

17 



The Teaching Procedure 

Contingent Prompting Strategy 19 

Teaching Guidelines 21 

The TCP Wall Chart 22 

Schedule Aides (Discs, Forms) 24 



How to Use TCP 

Step 1: Participate in Group Inservice or Independent Study 

Step 2: Conduct the TCP Initial Assessment 

Step 3: Prepare for Instruction - Plan, Adapt Cards, & Schedule 

Step 4: Conduct Orientation/Simulation Teaching 

Step 5: Conduct Coincidental Teaching 

Step 6: Monitor Progress and Replan 

Step 7: Generalize the Teaching (School Cards, Home Cards) 
Step 8: Assess TCP Skill Mastery 



Page 25 

25 

26 
28 
29 
31 
33 
35 
37 



CURRICULUM GUIDE Page i 

Curriculum Overview, Purpose and Objectives 1 

Unit 100 Objectives and Cards 10 

Unit 200 Objectives and Cards ^1 

Unit 300 Objectives and Cards 70 

Unit 400 Objectives and Cards 102 

Unit 500 Objectives and Cards 1^2 

Unit 600 Objectives and Cards 1^1 



APPENDIX (Forms, Assessment forms. Teaching Aides, Disc) Page 189 



ERIC 



5 



I 

TEACHING GUIDE 

Overview 



Self-Determination 

The Hallmark of an independent life is the ability to determine the course that life will take. 
While we all must rely on the support of others at one time or another, self-reliance is both a prized 
and expected trait in our society. Yet, valued as this trait is, persons with disabilities, have 
traditionally not been expected to play a major role in determining their own vocations, avocations, or 
living situations. Until recently there has been little emphasis on preparing them to make day-to-day 
decisions, much less to assert themselves, or advocate for their rights. If the full expectations of the 
transition movement are to be realized, transition specialists must include provisions for preparing 
persons with disabilities to participate in determining the directions their transition should take. The 
Transition Choices Program is designed to increase the ability of young persons with disabilities to 
participate more fully in the school-to-adult life transition process. 

Transition Choices 

How did we arrive at the six skills taught in the Transition Choices Program? We carried out 
five preliminary inquiry steps: 

• Interviews with Adults. We interviewed adults with developmental disabilities and 
determined which self-determination skills they reported using and needing in various 
situations (Nowak, Laitinen, Stowitschek & Affleck, 1995). 

• Interviews with Advocates. We interviewed Advocates for adults with developmental 
disabilities who identified critical self-determination skills used and lacking among their 
clients (Nowak etal, 1995). 

• Observations of Students. We observed middle school and high school students with 
developmental disabilities in special and general education classes to deterrriine the 
opportunity for, the use of, and the teaching of self-determination skills in schools. (Surratt, 
Stowitschek, Laitinen & Affleck, 1994). 

• Studies of Teaching. We studied the teaching and acquisition of self-determination skills 
such as asserting individual rights and planning and following through on planned activities.' 

• Taxonomy of Skills. We reviewed the literature on best practices in self-determination and 
prepared a taxonomic analysis to point the way toward the most enabling skills which underlie 
broader concepts and adult applications of self-determination. 

Together with the design team and advisory group of teachers, parents, students and adults with 
disabilities, we arrived at six overlapping, but distinguishable units of curriculum, as follows: 

Unit 100: Exploring Choices and Developing Preferences. We have found many students 

either lack preferences, or lack exposure to choice options. In this unit, teachers help 
students to gain experience with multiple choice options and to become used to making 
choices. 

Unit 200: Planning Goals and Following Through. Planning for larger things in life is 

enhanced when we are skillful at daily and weekly planning. Instruction in planning, 
and more importantly, following through on those plans, is provided in this unit. 



O 



Unit 300: 




Choices in Seeking Assistance. Knowing when and how to seek assistance is an 
important self-determination skill. This unit is designed to help youth with disabilities 
to routinely determine when assistance is, and is not needed, and to ask for assistance 
when it is needed. 



Unit 400: Recognizing and Asserting Personal Rights. Recognizing in day-to-day activities 

when you have a choice, a turn or a place in those activities leads to recognition of life- 
influencing rights. Asserting a choice, a turn, or a place in daily activities assures due 
consideration of your rights. This unit prepares students to expect consideration of 
their rights. 



Unit 500: Negotiating for Choices. Bargaining and compromise are essential for people to get 
along together and achieve mutually agreeable choices. This unit prepares students in 
negotiation skills applied to daily activities involving group and individual decisions. 

Unit 600: Respecting the Preferences of Others. An often neglected aspect of self- 

determination is working for the greater good. This unit is designed to help youth with 
disabilities to routinely seek information on, and recognize the preferences of others, 
weigh those preferences against their own, and adjust their actions accordingly. 



How should self-determination be learned and taught? Of course there are many different 
ways to learn various self-determination skills. Some ways have a deeper impact than others. Some 
suggest that, because of the nature of self-determination, the learning of it should be self-directed, and 
all teaching should be non-directive. As with other skills, self-directed learning of self-determination 
should be a goal. However, just as with other skills, some foundation self-determination skills need to 
be taught in a concerted manner in order for the student to establish a repertoire. From our studies of 
the self-determination literature and from our Own observations we have arrived at the following: 



1) Self-determination is important enough for students with disabilities to be treated as a full- 
fledged curriculum subject (not to be left to chance development) — to be taught through both 
indirect and direct means. 



2) Self-determination must be ingrained in the repertoires of students with disabilities as early in 
life as is possible — they must come to habitually expect to make choices and exercise related 
skills of self-determination. 

3) It is in the day-to-day activities of life (school, home, community) where ingrained self - 
determination is nurtured. 



4) Self-determination is best taught in conjunction with other instructional activities. Instruction 
must coincide with opening session, language development, work training, math class, field 
trips, physical therapy, physical education, home room, activity transitions, etc. 



5) Within these activities, opportunities for choosing, deciding, planning, asserting, negotiating, 
exploring preferences, etc., must be capitalized on by the teacher when they occur naturally 
(incidental teaching). Also, opportunities must be generated by the teacher when they do not 
occur naturally (coincidental teaching). This is a combination of directed and non-directed 
teaching, however, it is by no means direction less . 




Thus, the Transition Choices Program (TCP) is an overlay program and curriculum that 
infuses self-determination teaching incidents into the ongoing activities of school-based instruction, 
community-based instruction, and home support. TCP allows teachers to a) focus their current 
incidental teaching tendencies on an important outcome, b) expand their ability to teach incidentally 
through planned self-determination incidents, and c) heighten their ability to recognize and use 
naturdly occurring incidents to promote self-determination in their students. TCP is an individually 
tailored curriculum, so teachers must devote planning time to adapt it to their students' needs. 

7 . , ■ ' 
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Users of TCP have found that it is worth the effort because it "disciplines" or prepares them to 
recognize and utilize natural "teachable moments" for promoting self-determination in their students. 
Once they become accustomed to using planned (coincidental) teaching incidents, less planning time 
is needed* and more incidental teaching occurs. Moreover, spin-off impacts are seen in improving 
communication, social interaction and other skills through incidental teaching. 



Transition Choices Program Parts 

What is TCP? It is a kit of assessments, teaching cards, supporting implementation aides and 
an inservice development guide. 

^ The Assessments 



Assessment is often not a favorite pastime of educators. Nonetheless it is a crucial one. 
Intuition and casual observation are useful, but cannot be relied upon to answer critical questions such 
as "How can I demonstrate that 1 am teaching what my students need to learn?" "What evidence do I 
have that students are learning what I am teaching? "At the end of the school year, how can I show 
what my students have accomplished?" These are also the basic questions underlying assessments 
mandated to document Individual Education Plans. 

TCP provides four types of assessments: 1) initial placement, 2) progress assessment, 3) 
mastery assessment and 4) an lEP (Individual Education Plan) participation checklist. There is a 
Student Performance Chart (Figure 1) for each student's lEP folder which summarizes assessment 
results (See Appendix A for a blank chart master). 



Ms. Sanchsz » a teacher af imMk se^koid students w^ dsv(d^pmenkdiMs^iddeSf warded : 
em di^smtmtdi&edtiddfd«ssessm0^m$idde^ showed thek 

jpes^ntumee on pro^essassessmetktt and dmamdreded^ when dhef masteredseff^ 
determtn^n s^Bstamht- 

She med ^Sktdeid Performance Chart tan&hf assesimesadedes^ semes and 

mmmedk. 
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Initial Assessment. 



This assessment helps to identify goals for individual educational plans ( lEPs), select the TCP 
unit(s) to teach, place students in those units, and decide on grouping tor instruction. In order to save 
time, teachers first screen to narrow the rest of the assessment down to one unit; second, they conduct 
probe observations of selected self-determination incidents to verify their screening information; third, 
they evaluate (rate) their students' performance on the skills of one unit before teaching it. It is 
essential that the assessor first complete the inservice development component of TCP in order to 
understand the self-determination skills being assessed, E.\amples and explanations of these there 
initial assessment steps are shown in Figures 2, 3 and 4. 

Screening : This assessment is intended to be a quick scan of the class or group ol students 
regarding the objectives of all six units. There are decision criteria for each unit, a total score tor all 
six units, and a place for indicating which units to assess further or target tor instruction. 

Probe Observation Incidents : These are brief (20 - 60 second), planned incidents inserted into 
natural situations to check on how a student uses a particular self-determination skill. They are used 
in initial assessment to a) extend the teacher's knowledge of a student's performance so s/he may better 
rate the student on a pamcular TCP unit, and b) identify a particular TCP unit to start instruction on. 
The probe observation incidents are taken from the Coincidental Teaching Cards and listed on the 
Probe Observations form shown in Figure 3. At least 3 observation probes per student should be 
conducted for one TCP unit More probes will increase the accuracy of the information obtained. 



\^RmmmEXAMPlE: 

I iifv Sanchet ifig^frel} used three oiaerration probes:jfhtumiJ00 Became she.mtsu'^t sure of 
I Regerit choice expiering and choice making sidBss... 

I She seleetedihree teaching incidents fitna the CoiaddettiakTiitching Cards to use m "probe 
liaeidents^ and." set diem durmgroudne teaehai^aehsitm in which Roger parttc^ated- 

IflTe responded correcHy to two of the three probes^ receivinga score of 4 out of0(protje^scores 

[are^her&orlf 

[ She aiso ttsed three probe olnervmions'before teaching Unit 20O'to gain moreinfiamation oam 



Unit Evaluation . This is a group or individual rating for a selected unit. Up to ten students 
may be rated on one page. Teachers can use the information to pinpoint specific objectives for lEPs. 
The questions of the evaluation are matched with the Coincidental Teaching cards (see description 
below) for the unit to help the teacher select the cards to use and to group the students who need 
instruction on this unit. 



RUNNING EXAMPLE : 



Mss;: 

candidaies for instruction in Unit 204^^ induding Rdgen'^ 

Deciding that improntm stadenPs ability to plan for memsOmn^ffi^ 

piansrwas a priority, she completed die Unit IfHi Assessment to help pmpomt wbtek teaching 

icar^shewouhiuse^: 

I Figure 4 shows her ratings for the four students on two guestions of the VnUlOO Assessment 
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Figure 3: Probe obsers'aiion sample 



TRANSITION CHOICES PROGRAM 

TCP PROBE OBSERVATIONS 



KEY Cards: Select Probe Incidents from Coincidental Teaching Cards for Each Unit 
^^^^^Result^^=Jna££ro£riat^i^lo^^es£onse^^^Ag£ro£rlat^Res£ons^^Cai^Jncidei^ 
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^ Progress Assessment 

Teachers have two ways to assess the progress of students in TCP; 1) by completing Probe 
Obser% ation Incidents periodically, and 2) by noting results of ongoing teaching incidents on a wail 
chart. The choice of using one or both is dependent upxjn time and information needs. We recommend 
using both assessments. 

Probe Observation Incidents . These are completed as part of the teaching process. They are 
done only for the unit being taught and should be completed every’ I - 3 w'eeks, depending up>on the 
teacher's information needs (see Figure 3). ***Note: if you are using the Coincidental Teaching 
Cards, you will not have to do extra probes because the first part of every teaching incident is actually 
a probe observation (teaching incidents scored a 2 on the Wall Chart described below).There is no 
instructional prompting done in the probes, which serve to indicate whether the student is acquinng 
the self-determination skills being taught. Results may indicate: a) the student is progressing 
adequately (scoring some 2's, b) the student has accomplished the unit skills (scoring all 2's), or c) 
instruction may need to be modified in order to show progress (sconng O's). 




TCP Wall Chart . This multipurpose chart is described more tully below, but includes a 
progress monitoring function under the daily columns labeled Result (Figure 1 1). For each planned 
teaching incident (COIN Card), the teacher notes the results as one of the following: 

2 = Student responded appropriately with no_instructional prompting 

1 = Student responded appropriately after instructional prompting was provided 



Optional Scoring: Teachers may choose this option to increase the sensitivity o( 
the information obtained and to offer more increments of student progress. 

Iv = Student responded appropriately after v erbal prompting. 

Im = Student responded appropriately after modeling of the response 
Ip = Student responded appropriately with physical guidance 

Iv is the lightest(1east)^prompt^^ Ip is the heaviest (most)_prompting needed. 




0 = Planned teaching was interrupted, student did not respond, or responded incorrectly 

(Note: O's should be extremely rare if the teaching procedure is lollowed correctly) 

The pnmary decisions made with the TCP Wall Chart are to a) continu e teaching with planned cards, 
b) change how teaching is done with planned cards, and c) retire p lanned cards and add new ones to 
be taught next. Retired cards, that is cards that are no longer taught because students have scored 3 
consecutive 2's on them, are the main sign of a student's progress. For some students, a more stringent 
cnterion mav be needed before retiring a card (e.g., 4 consecutive 2's and 3 Home Cards with scores 
of 2). The Student Performance Chart (Figure 1) has a place for noting when groups of coincidental 
teaching cards have been retired for an individual student. 
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A Mastery Assessment 

Mastery of a TCP unit is considered achieved when a) the student scores all 2's on Probe 
Observations, b) all teaching cards are retired, and c) the student is rated at 2 on the Unit Evaluation 
for at least 80% of the questions rated. 



m mmimEXAMPm-i- 

Afi^r R4>gierscw0d $ <tf4 m efUfdtZQQy Msv Smchet 

Ung&tenl^VmtAj^ieismentmvi he received u^smrei»f4H of SSj^mMe or . 

Sixh^mt were raied Nf0 hecm/tseMs, Smtcher had n» of^Umd^to observe Eager m dtese 

Msv Sam^etdeeided jpwvl<^ Qrim^^n Cards 

and Camddefdal Teaching Cards) ta ^ar^ngo^eeashnudemiclmeni^eg^^^ wMk Bame Cards 
and Sehoat Cmtsh ■ ; 



A lEP Participation 

One of the more important education functions in which students with disabilities can exercise 
self-determination is participating in their own educational planning. Students may vary in their 
readiness from simply being assessed for lEPs to actually directing their own lEP statfings. The idea 
is that educators should be aiming to increase student participation and preparing them to participate at 
the next highest level they can handle. 

The TCP Student Participation in the lEP Process checklist shown in Figure 5 requires less 
than 10 minutes. It should be completed at least at the start of the year for each student, and 
preferably at the end of the year to determine whether desired levels of participation have been 
attained. For each lEP participation item, the teacher notes "T" (mainly true), "F" (mainly false), or 
"?" (don't know) under IsAVas to identify the student's current or previous year's participation status. 
Then, under Planned , the teacher marks which participation items the teacher will involve the student 
in for the coming year. It is an excellent idea to include the planned lEP participation level as one ol 
the lEP goals. The number of "Ts" (True's) can be totaled at the bottom both columns to provide a 
comparison score. 
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STUDENT PARTICIPATION IN THE lEP PROCESS 



Stttdeatt Mi:^Sajtchet l EP. Daiet ? J2&6 TmBi 9^S^96 



Pligo 80 pliy? StttdeatftshcHild be iBT<iiv 4 a}lBtbeiEP|Rt>^i»totliftexleattbaititdrie¥et«>t 
paitiei^ailoii^ a) ia voiimi«ry> b)coirtrib»te»io the|»w»ssf,aiid.e>Ji^eclsthebrii^Kr«^aii^ 
preferoic^ ' 

KEYr T a Malniy Triie^ F a Mainly F^se, ? g l>OR*t Know 



tsAVas 



r 1) The student participates in assessments to be used in lEP's. 

T 2) The student is consulted by the teacher regarding his/her 

concurrence on lEP goals/objectives/activities. 

2 3) The student is consulted by other MDT team members regarding 

his/her concurrence on lEP goals/objectives/activities. 

T 4) The student makes suggestions for lEP goals/objectives/activities. 

_F 5) The student participates in informal preparatory activities for 

eventual participation in lEP meetings or other lEP functions. 

_F 6) The student participates in formal preparatory activities for 

eventual participation in lEP meetings or other lEP functions. 

_? 7) The student displays comfort with, and willingness to be 

present at lEP functions. 

_2 8) The student's parents/guardian show they are comfortable with, 

and willing to have their child attend lEP functions. 

F 9) The student attends lEP meetings or other lEP functions. 

F 10) The student is involved in discussions during lEP meetings. 

T 11) The student can identify one or more I EP goals/objectives/ 

activities. 

F 12) The student can identify most or all lEP goails/objectives/ 

activities. 

F 13) The student is one of the lEP signatories. 

F 14) The student conducts parts of the lEP meeting with guidance 

from the team. 

F 15) The student conducts the entire lEP meeting with guidance from 

the team. 



Planned 



T 



T 



T 



T 



T 



T 



T 



T 



T 



F 



F 



4/15 (current) OVERALL LEVEL OF lEP PARTICIPATION (Planned) 9 / _15 



TCP: TransitioD Choices Program, Experiment^Education Unit, University of Washington 





The Cards 



The units are presented in card format to (acilitate planning and to guide instruction. There are 
four types of cards; 1) Onentation/Simulation Cards, 2) Coincidental Teaching Cards, 3 & 4) 
School/Home Cards. 




Orientation/Simulation Cards 



These cards are designed to introduce the unit to students and to "prime” students tor the 
coincidental teaching activities. They can also be used to teach self-determination skills that cannot 
often be expected to occur incidentally (e.g., parucipating in an lEP meeting). The cards provide 
examples and procedures for conducting short (2-5 minutes) lessons with individuals or in small 
groups. During the planning phase, teachers either select or adapt Irom the orientation and simulation 
cards. Figure 6 illustrates an orientation card for Unit 200 with a sample teaching lesson and a 
teacher's adaptation of it. 



Unit Orientation Card TRANSITION CHOICES PROGRAM 



CARD #200 UNIT: Planning Goals and Following Through 



Orientation Fttruoset Sludeats are orieoied to atid fc^ow through oueveats Ihat oceor later. This is a 

group, activity, botmay .Use,the.MIOMugtoptciMyp«rptvi^ 

theactiYiiylo''.pnme'*stadeaisfQrcQmddeut^i^^ 



Orientation Topics 



1) Sample Topic: "YOU HAVE A CHOICE OF PLANNING WHAT FIELD TRIPS YOU 

CAN TAKE DURING THE WEEK. WHERE WOULD YOU LIKE TO 

GO?" Have students respond and vvnte any feasible responses on the board. 

Your Variation: 

2) Sample Topic: "NOW THAT WE HAVE DECIDED WHERE WE WANT TO GO 

DURING THE WEEK, WE NEED TO MAKE A PLAN. HOW DO WE 
MAKE A PLAN?" Prompt students to respond and use examples if necessary. 



Your Variation 



: U)AaJ^ 



lije 



r^rreA. /a^g/ i ^ 

3)Sample Topic: "NEXT, WE NEED TO PREPARE FOR THE FIELD TRIP. WHAT 

THINGS DO WE NEED TO DO IN ORDER TO PREPARE?" gain, ask 
for a response and write them on the board and use examples. 

a 



Your Variation: 




4)Sampie Topic: "FINALLY, WHAT CAN WE DO TO MAKE SURE THAT WE WILL 

FOLLOW THROUGH WITH THE PLAN?" Ask students for suggestions and 
record responses. Some example responses might be: write the times oi the trip down 
on paper, leave the information on the board, etc. 



Your Variation: 



/a4 yacf 






Preparing Students For Coincidental Teaching ; 



"IT'S IMPORTANT TO UNDERSTAND THAT YOU HAVE CHOICES IN PLANNING 
EVERYDAY SITUATIONS. IN ORDER TO MAKE THE MOST OF THESE CHOICES 
YOU NEED TO MAKE A PLAN, PREPARE FOR THE PLAN, AND THEN FOLLOW 
THROUGH WITH YOUR PLAN. THIS WEEK WE WILL BE PRACTICING HOW TO 
PLAN AND FOLLOW THROUGH WITH YOUR PLAN. DO YOU HAVE ANY 
QUESTIONS?" Answer student's questions. 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #210 UNIT: Planning Goals and Following Through 



Slmiilatioii PiirppS€s 

Tfliei '*Grc>cery Store Task**‘-assisl:s the stadente in leamiag i^an iiow to get items at the grocery isiore* 
Pomiati Individually, ch: in a small group (2*6 students), sealed in desks* 

. Entry Levefc latMcate cknce by pointing, gesarting or verbalizing* 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

.Vlaterials: Money for the items, and any other materials needed to help the student remember. 



Simulation Activities 

Explain Activity: 1) "DURING THE FIELD TRIP TODAY TO THE GROCERY STORE WE 

NEED TO PICK UP THREE THINGS FOR ART PERIOD. WE NEED 
FLOUR, NEWSPAPER, AND BALLOONS. 

Set Up Activity: 2) "AT THE STORE WE NEED TO DECIDE WHEN AND HOW TO GET 

THESE THREE THINGS. " 

3) " CARL, YOU WILL BE IN CHARGE OF REMEMBERING TO GET 
THEM. HOW WILL YOU PLAN TO DO THIS? " If needed prompt Carl to 
make a plan. 

4) "HOW WILL YOU REMEMBER TO GET THESE ITEMS? " If needed 
prompt Carl to present a method of remembering the items. 



5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Run .Activity: 

Repeat .Activity: 6) Repeat #3-5, either with Carl trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
I = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Coincidental Teaching Cards 



The Coincidental Teaching Cards are the heart of the Transition Choices Program. In 
incidental teaching, the teacher takes advantage of natural teaching moments as they occur. The 
problem is they may not occur often enough, or at the right time, or teachers may not recognize them 
when they do occur. In coincidental teaching, the teacher plans and sets up teaching incidents in 
natural situations. In that way he or she can supplement natural incidents with a variety of "teachable 
moments" structured to lead the student toward generalized use of a skill. For instance, a Coincidental 
Teaching Card for Unit 200: Planning Goals and Following Through, is shown in Figure 8. There are 
four structured incident boxes and one "open" box at the bottom of each card. 



Each incident box has two parts: 1) Planned Teaching Incidents and 2) Desired Student 
Performance . There is an Example which may be used as a teaching item, as is, and an Option line 
which may be used to write in an adaptation of the example (from a one or two word change to a 
complete rewrite). A rule of thumb for the planned teaching incidents is that they must be specific 
enough to occasion a particular self-determination response (e.g., asking what the other student would 
prefer to do) while not exceeding the natural conditions of the situation. In short, they must not 
include teaching prompts in the setup. 



Planned teaching incidents typically take less than 30 seconds to set up and rarely require more 
than one minute of teaching afterward. Close attention must be paid to the Desired Student Response 
part of the box because this is where the teacher adjusts the teaching incident to the particular entry 
skills of individual students. For instance, the desired response of a student with a severe physical 
disability may be to nod toward a choice picture, or to ask a question by operating the switch pad of 
an electronic communication device. For some students, there may be progressive levels of desired 
student response that are increased as instruction proceeds. Open boxes at the end of each card are for 
teachers to design their own planned teaching incidents. 

Coincidental Teaching Cards are grouped, either by skill levels, or by different contexts. For 
instance, in Unit 600: Respecting the Preferences of Others, students practice listening to others, 
identifying the preferences of others, comparing personal preferences to the preferences of others, and 
offering solutions — skill sequencing. However, .in Unit 300: Choices in Seeking Assistance, there is 
only one skill level, asking for help, but there are several different places, people and circumstances 
provided so the students learn to generalize asking for help — context sequencing . 



to 

Cv} 
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School /Home Cards 



School/Home Cards are simpler versions of Coincidental Teaching Cards. School Cards may 
be given to instructors in students' general education, P.E., vocational or other classes to extend 
generalized teaching of a self-determination skill. Of course the instructor will need to be recruited in 
advance and coached in how to use the cards. Home Cards may be sent to parents to enrich the pool of 
situations in which the student applies the self-determination skill. Before Home Cards are used, 
parents must be oriented to the purpose of TCP and recruited to assist at home. They may also need to 
be coached in how to use the cards. Figure 9 depicts sample School (top halQ and Home (bottom 
half) Cards. 



( 







School Card 



Transition Choices Program 



Card #281 Planning Goals and Following Through 

Dear Ms./ Mr I a rv is 

Roser is learning to choose, plan for, and follow through on an activity. You 
can help by doing the following: 

1 ) Think of two activities in your class where Roger^ choose 

between and plan for them, 

2) After Roger _ chooses one activity, have Mm/her describe the steps 

needed to do the activity^ 

3} If he/she doesn^t describe the steps correctly, give a reminder of the steps 
missed 

4) Check the proper results line below and return the card.> Many thanksi 

Results: Selected only the preferred choice. 

Selected the preferred choice after 1 reminded. 

Did not select the preferred choice. 



Home Card Transition Choices Program 

Card #291 Planning Goals and Following Through 

Dear Parent/Guardian; Raymond 

Roser is learning to choose, plan for, and follow through on an activity. You 
can help by doing the following: 

1) Before a shopping trip, ask Roser to check the refridgerator and tell 

you three grocery items that are needed. * 

2) If he/she tells you three items you do need, write them on the list. 

3) But If be/she . does not teii you, then remind her of the groceries needed . 

4} Check the-^proim results line below and return this card to school 

Results: Told me three grocery items without reminding 

X Told me three grocery items after 1 reminded 
Did not tell me three grocery items. 
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The Teaching Procedure 



While there are many teaching approaches and styles, our studies have found that it is 
paramount that teachers and instructional assistants use one, simple prompting strategy consistently 
rather than teach in several different ways inconsistently . Also, in our field tests, we have uncovered a 
few important guidelines for teaching the TCP units effectively. 



Once the Unit and teaching cards have been selected and adapted by the teacher, a contingent 
prompting strategy is used to teach the self-determination skill. In this strategy, the teacher prompts 
the student a) not at all (Level 1), b) lightly (level 2), or c) heavily (Level 3), depending on the 
correctness of the student's response to the coincidental teaching incident (Set Up) selected from one 
of the cards (see Figure 10). 

In Level 1 the teacher sets up the opportunity for the student to use a self-determination skill, 
observes the student to deteirnine whether the student responds correctly (appropriately) or 
incorrectly (inappropriately) and praises if the response is correct. If the response is correct, the 
instruction episode is done. If the response is incorrect, the teacher continues teaching by going 
to Level 2. 

In Level 2 . light prompting, the teacher may simply point or give a verbal suggestion about the 
correct response and observe the student. If the student responds correctly the teacher checks to 
see if the student can respond without prompting before ending the instruction. Checking is done 
by doing the whole set up again and observing how the student responds without prompting , and 
praises if the response is correct. The instruction episode is done. If the student continues to 
respond incorrectly or responds incorrectly after checking, the teacher continues teaching by 
going to Level 3. 

In Level 3 . Heavy prompting, the teacher may model (demonstrate) the desired self- 
determination response or give physical guidance, if it is appropriate, and observe the student's 
next attempt. If the student responds correctly the teacher checks to see if the student can 
respond without prompting and praises if the response is correct. The instruction episode is 
done. If the student continues to respond incorrectly or responds incorrectly after checking, the 
teacher continues teaching by repeating Level 3. until the student responds correctly in a 
checking situation. Notice how much importance we place on checking. Checking lets the 
student know that we expect him or her to respond correctly without pronpting, 




Contingent Prompting Strategy 



^RUNNING EXAMPLE: 

0te Mondc^ morning *weekiy review,^ Ms^Simeitez asked Eager tasdect tfaee 
planning steps Jhtm a card ca&eetim (»Uh pictures) far a Tkarsdap *eieaa eartk day “ park 
elemi^up anting 

\ The correct pianmng steps were : first, get permissianpam Mamy second, get some snack 
otaney, andddrdfi^ga coUecdanbag 

She said ’*Roger, wkat plans wilt you mate far tM eartk day trip?^ (1} s et^upt ar ptannir^ in 

\Urnt2m), 

Roger selected the first tmdUnrdsteps from a piedure mstrucdon list htd missed the second 

Ms. Sanchez said **Aren^tyou going to get Hungry on the trip? (2) UgM Prompt} 

Roger went backto tke picture kstand picked out dte snack money picture instruction 
(correct) , 

Ms. Sanchez then saM ''Good Roger. Mow, Letspiddl tke planning cards haekand try it 
c^aiu. Wkat plans wilt you make for the emrdt day mp?^ (Check) . 

Rooer nicked atl three stem ( correct) . 

Ms. Sanchez said "Nice pkouung^ Roger, Remeoiher tojbilaw dtrougk. ” ( Done) 

Note: fids is also the set-up faraThursday ekeek and possSde teacMng on Roger's following 
through OH plans, made,; 



Figure 10: Three level teaching strategy contingent on the student's response 



TEACHER 


Student 




Student 


TEACHER 


1 0^4- f T.^ 










1 p 


Ai Incorrect 

(go to 2) 








2 Prompt — 

(light) 


Correct 

Ai Incorrect 

(go to 3) 


. — Check 


— wr Correct 

Ai Incorrect 

(go to 3) 




3 Prompt — 

(heavy) 


— »-»• Correct 

A* Incorrect 

(repeat 3) 


Check 


— nr Correct 

Incorrect 

(repeat 3) 
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^ Teaching Guidelines 

Several rules-of-thumb came out of the field testing of TCP which can enhance students' 
learning of self-determination skills: 

• Stick to the prompting strategy . Consistency in using the procedure as specified is crucial. 
Don' try and mix in other techniques or embellish with explanations. Our field tests 
confirm that students learn when a) at least 80% of the planned teaching incidents are 
implemented, and b) The prompting strategy is followed at least 80% of the time. We also 
found that many students don't learn when a) and b) are not present! 

• Don't talk the students to death . Many teachers "overteach" with lengthy verbal 
explanations and paraphrasing of instructions. It's the student who should do most of the 
responding, not the teacher. Keep the set-ups, the prompts and the praises short and to the 
point, then get on to the next teaching episode or lesson. 

• Always "check" after prompting . Correct responding to a prompted set-up should always 
be followed by a repeat of the entire set-up with no prompts to check and see that the 
student responds correctly under the expected conditions of skill use. A check helps to 
keep the student from becoming prompt-dependent (waiting for teacher's help). 

• Share the Teaching Incidents with the Students . Coincidental teaching is not a secret or 
surreptitious activity. Students perform better if they know what your objectives are and 
what you are trying to do. Other students will not "sabotage" the set-ups if they are 
enlisted as helpers or confederates in setting up the teaching incidents. 

• Set an Exact Time for Prompting . The time between the "set-up," student response and 
prompting should be specified in seconds (e.g., 5, 30, I min.), depending on the nature ol 
the teaching incident. Otherwise the connection with the set-up will not be made, or the 
teacher will go on to other activities and miss the opportunity to teach. 

• Teach! Don't Babysit! Many instructional assistants feel they are helping students with 
disabilities by doing the work for them. They are not. The student should not be e.xpected 
to do tasks that are far beyond his/her current level of performance, but the teacher's and 
teaching assistant's Jobs are to move the student beyond that current level — in other words, 
to teach! This is particularly true in teaching self-determination skills. 











She ptund dial U wm hetharte mesmitmveTei skoety(»4ke-fe^ieachmg:m&d^^\0f‘ Steger 


She pfnmrlf efhee etadetm. 
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ffll The TCP Wall Chart 



This is the major coordinating, planning, scheduling and progress monitoring document ot the 
program. It is large and visible for two important purposes: 1) public posting and 2) reminding. 
Smaller pieces of paper are less visible and tend to get misplaced Because teachers, instructional 
assistants, and support staff share in the teaching, all need access to a common information source that 
identifies what is to be taught and when, who does the teaching, and what were the results. The Wall 
Chart is first used during the planning phase of the inservice development (see below) and given 
weekly updates, either by a team or an assigned individual. The following information is charted for 
each day of the week as illustrated in Figure 1 1: 

STUDENT Space for charting up to six students 

OR/SIM The selected Orientation or Simulation Card 

COIN 1 The selected Coincidental Teaching set-ups from the cards (three per day) 

COIN 2 

COIN 3 

SCH/HM The selected School or Home Cards 

(Incid.) Unplanned teaching incidents (eventually, the most frequent entries) 

For each student, space is provided to note: 

CARDS The numbers of the plarmed teaching card set-ups 

TIME The class period or hour of day planned for teaching the card set-up 

PERSON The person assigned to do the teaching 

RESULT The students' response to the teaching incident (0, 1, 2, N/O or ABS) 



^RUNmmEXAMjmsi 

Afi^rjirst period on Monday, 4 studetUs in Ms, Sanchez class went to ^lenerededaeatioa 
dosses mtheschdolt teavingEop^andZ o&i^ /at sochd andhmgmge imtmctlottadivities. 

She used ^firsts iaUmtes to oriotd students (OWSIM^ to the Vt^lUdptaunU^sfdlis^ 
foUowitt^OrienSadoit Card audio ^parime^ dkem^reoincidentat teaching that would 
occur across Uw school dap. 

White other studeuht seiect^ approprkue planning steps wUh verbid cueing for an oeddty to 
occur later in die week^Ms, St^h(k,.noted that Roger would respond appropriatetp ofdy 
she modeled ait 

IMuwise wdh tm afthe ^itee Colneidental Tdtching incidents (Cards # 22 /, # 223 , d224) she 
used wiihRoger During 2^ 4die^ 41^ perwds (COINX 

After enUsdngdie kelp ofUog^'s she had begun sending BameCards and&fger 

fiod brought back the fhvtrBsidts ( SCBtHM) ^ 

InaddttiottyMs, Sanchez had nodced 2 mplannedplamungoppm^tun^s that she used io 
jnomid Roger through AgainfShehadto modeltbe correct pkmuing steps, (Ih^ l 

\ Later in the afternoon^ while die teacMng.axsislanthad the students on a work crewy Ms, 
\Saacheztrattsfnred tlm day^sscwnsfl^SUL'D to the Wail Chart ,. 
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*TCP Planning and Monitoring Chart 
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Schedule Aides (Discs, Forms) 



Teachers who have used TCP have developed teaching sheets, sticker labels and other aides to 
help them conduct the teaching incidents at the planned times. One teacher places a sticker label on 
her arm or clothing with the Coincidental Teaching Card numbers and title jotted down (see Figure 12 
.Al ter teaching with one of the card incidents, she noted the result and then translerred the results to 
ihe Wall Chart at a break penod. Other teachers noted their specific teaching assignments on a daily 
lesson sheet found in the Appendi.x. 

Figure 12: Sample Arm Sticker "Lesson Reminder" for Coincidental Teaching 





TCP Lesson Reminder 




STUDENT 


CRRD 


TIME 


RESULT 


Roser 


200 Orientation 


1st 


/ 




221 Choose Activity 


2nd 


/ 




223 Plan Three Steps 


4th 


1 




224 Play Pine Pone 


6th 


1 







(Insert teacher-made daily coincidental teaching schedule from Tanya) 

For the convenience of the user, all TCP teaching cards and forms are included on a Word disc 
which can be accessed by any Macintosh or PC computer that can accommodate Word 5. 1 or higher. 
Working from the Word discs may facilitate lesson "customizing" if the user is accustomed to using a 
computer for their lesson planning. 
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How to Use TCP 



To ensure effective use of the Transition Choices Program vve recommend that eight steps be 
followed beginning with inservice preparation and concluding with the assessment of students' 
mastery of self-determination skills. 



Step 1? F^ieipate iit Group Iiwervice or Sttulji 

Step 2: C^iidtictthe1t2F{iiitiy Ass»s^ 

Step 3i: Prepaid * ^ 

Step 4: Comliict<MeRlalloi!i/$lliitulatiopTeactd 
StepSt C^itdtielColpeidli^titel^T^ 

Stepps MiMsitorl^og^«8s«i)dRep1]^ 

Step 7t Geii^Mtie tiiel'eea^pg (Sehool 

Step S; Assess TCFSyaMa«tery 

Step I: Farlicipale in Groiip toervtce of Independent Sfeaily I 



In order to use TCP effectively, it is necessary to become thoroughly versed in the program 
components, to develop a comfort level with coincidental teaching, and to plan for the teaching 
incidents. Two, four-hour inservice development activities have been prepared and made available to 
educators. They may be completed in two ways: 

1) arrange for a workshop through one of the following sites: Attn. Dr. Joseph J. Stowitschek, 
Experimental Education Unit, University of Washington, Seattle, WA 98195, (206-543-4011), or 
Attn. Dr. Richard Laitinen, Dept, of Curriculum and Instruction, College of Education, 
University of Memphis , Memphis, TN 38152 (901) 678-4390.. 

2) Use this guide as a practice and independent study guide. NOTE: It is advisable that all teachers, 
instructional assistants and support staff (e.g., communication disorders specialist, occupational 
therapist, etc.) complete the independent study together as this is a team approach. 



m/mimEXAMFiE: ■ • ■ ■ - ^ ^ 

iMs. Saodiez^ l^ro^e^oi andieulteagtteftfclluw a team approa«lv wtb tvi«e weeld^ alter 
$diooli«e«tli>ss hetwe^s^e, thetwateaehtogassistant$»tlte<:s>S,aiia6««^»»aj( i 

iteadierssBidaai^partetaitv: | 

Alter ^greeiog thaiself’^tariiilBattioii was a priority currieoifiiB area to be developed^ Cv . 
team derided to demote some of tlic adrited <Mrict foserriee time and thrir team moetiog^ 
ito leamiiigaiid adapdog the 'Fraaritloit Choices program for thrir sfedents. 

IThey chose i» carry oida groap scif-slady with cossidcrahie tdaadafios praetice cd the 
pronip^gstrategy, Criiowed hy adaptadott of the Coinefdeahd Cmds «»d 

i Weridy hssoa pimmlag. 

ilhey aft agreed to read the TCF Gidde hcft«i5 starting die ii»»rei€€* 

Ihe Inhlai inaerriee used one day of thrir ahotteddh^ct th^vice tiaie* 

ilhe regniarfeam meetings were «s«i to review and prohloBi solve for four weehs imtil the 
program was nmiting smoothly^ 

o 
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TCP provides different types of assessments from which you may choose the best options to 
fit your needs (See description in TCP Program Parts). Think of the Screening Assessment as 
"bracketing" to prioritize units to assess in more depth, or to select the first unit to teach. Because 
your evaluation of students is affected by your familiarity with them and your knowledge of the TCP 
materials, we strongly recommend that you first a) work with the students for at least three weeks, and 
b) complete the inservice training described in Step 1. After screening, you may decide to use Probe 
Observations (Figure 3) or the Unit Assessments (Figure 4) to verify the screening results, or gather 
more detailed information. App>endix A contains blank copies of the TCP Screening Assessments, 
TheTCP Probe Observation, and the six TCP Unit Assessments 



Screening Procedures . The Screening Assessment can be Completed for an individual 
student or for a group of students by writing their names across the top columns of the chart as shown 
in Figure 2. For each of the six units the rater is asked to answer between two and five questions 
about each student's use of a self-determination skill in " most everyday situations ." That means as a 
typically developing student would be expected to use the skill, either in most or all of the 

opportunities observed. Each question is answered by circling (e.g., (D ) one of three choices 
(qualifying comments may be added if the rater wishes): 

O = The student does not use the skill in most situations without prompting 

2 = The student uses the skill independently in most situations (without prompting) 

N/0 = The rater has not had a reasonable opportunity to observe the student 

(Note: It is not exp>ected that the rater would be knowledgeable of the student's 
pjerformance beyond school-sponsored activities. The number "1" is reserved for 
progress assessments in which prompting is scored.) 

After answering the questions, the rater totals the students' scores for each unit and for all units (See 
Figure 2). There is an aim score provided to help the rater decide whether the student has a usable 
skill level for each unit, as well as for all units. There is also space at the bottom of the Screening 
Assessment (page 2) for the rater to note the unit numbers which have been prioritized for further 
assessment, or selected to be taught first. It may also denote how students may be grouped for 
instruction. Finally, there is space on the TCP Student Performance Chart (Figure I) to note the 
screening dates and scores for each unit. 



\$he mt cammed team the mMta be emessed 



Probe Observation Procedures . Probe observations are usually completed for one unit . 
They are done the same way as coincidental teaching except there is no prompting or praising. The 
observer selects three or more teaching incidents from the Coincidental Teaching Cards to use as 
"probe incidents" Notes the teaching incidents on the Probe Observation form (see Appendix A), sets 
up the incidents at different times during the day so the student can be observed, and records the 
student's responses. 




1) Selecting FYobe Incidents . Locate the Coincidental Teaching Cards for the unit you want to 
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probe and review the teaching incidents on the cards (See Curriculum Guide). Select 
three or more incidents from the different levels (e.g., for Unit 100 Cards — e.g.,121, 122 
131). 

Note the Card # or copy the "probe" incidents and the student performance expected on the 
TCP Probe Observation Form (shown in Figure 3) 

2) Setting Up Probe Incidents . Each incident will take between 30 and 60 seconds to set up 
and observe. You will need at least three to check a student's performance on a unit. The 
more probe observations you complete, the more accurate your information will be. Set up 
the probe incident as it instructs. You may choose to use helpers or "confederates" in the set 
up. Make sure they know it's a probe and to not prompt the students. 

3) Recording Probe Responses . The student's response is considered correct if it is appropriate 
for the particular situation that was set up. Score by circling one of the following according 
to how the student responded: 

2 = The student responded appropriately for the situation 



0 = The student either did not respond or responded inappropriately for the situation 

4) Making Decisions . The student should score at least 4 out of 6 possible on three probe 
incidents. Compare the probe and screening results to determine if they agree. If the results 
do not agree, rely more heavily on the observation findings, or conduct more probes. The 
probe observation results can also be used to lend more accurate information to the Unit 
Assessments, especially for items where N/0 is scored. Finally, note the score on the 
TCP Student Performance Chart (Figure 1). 



mmmQBXAMFiEf 

seketed Stef'S far mfy am ef d^ree probe imidents^ receiving a score 

o/m. 

Sanchez noticed tftoi Roger temled to students tedkfarldmmdf wftenhedidteU 

fumhc ptmmedtomcomfM^onacUrhpthe didnotfakow^dnoughandjhritkden 

She suggested to the tmm that Roger and three odf&r students she observed were good 
candidates for Unit ZbdrFhtmthtg Qoats and FoRo^g Through. 



Unit Assessment Procedures . TCP Unit assessments are also done for one unit at a time, 
typically just before the unit is to be taught. These are also for groups or individual students and 
require more time. Hpwever, they provide more detailed ratings of the students and can be used to 
help select teaching cards and to focus the instruction. They are rated the same way as the TCP 
Screening Assessment (0, 2, N/O) and the ratings are totaled at the bottom. Also, an aim score is 
provided (See Figure 4 for a sample). Results of the unit assessments can also be logged on the TCP 
Student Performance Chart (Figure 1). Write in the total score over the possible score for the unit 
rated. 



i RUNNING EXAMPlEt 

The imowiedge gained from woriaugwUhRt^errmd the other students, conducing the Probe 
Observations imi tedking widh Qten parents prepened Mfc SdnehesL to eompiete the Und 
Assessment for Unit 200. 

The teem.: semmed the Unk 200 Assessment radngSf and ehanged some of the NfO^s to 0s or 
ZsaceortdngfaUten coilective hnowiedge 
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Sfefi3: Ptoj iliaairt €ai^ & Stiijedule | 

Because TCP is designed to be used within the existing schedule and instructional activities of 
a special education program, careful attention must be paid to preparations, such as planning the 
instruction, adapting the TCP curriculum and scheduling the teaching activities. Much of the TCP 
Inservice and Independent Study time (Step 1) should be devoted to these preparations. There are two 
levels of planning, individual education planning (lEPs) and planning for teaching. 

Individual Education Plannin 2 . It is essential that self-determination skills and instruction 
be reflected in the goals and objectives of a student's individual education plan (lEP), and that the 
student be involved to the extent that he or she is able. This does not mean that separate self- 
determination goals need to be added. Instead, it is preferable that current goals be modified to reflect 
choice e.xploration, planning and follow through, negotiating, decision maldng, recognizing personal 
rights asserting ones personal rights, negotiating, respecting the rights of others, and the like according 
to the students interests and current level of performance. 

There are several resources in TCP to help in adjusting lEP goals and objectives. First, the 
Unit and objectives listed in the Curriculum Guide section and the unit purpose statement can 
provide some useful goal statements. Second, the question items of the TCP Screening Assessment 
(Figure 2) can be reworded into goal statements. Third, the TCP Unit Assessments provide numerous 
specifically worded question items which can be adapted for short term objectives. Finally, one of the 
more crucial lEP goals pertaining to self-determination should be to increase the student's knowledge 
of their own lEP goals and their participation in the lEP process. The TCP - Student Participation in 
the lEP Process review checklist provides statements of graduated participation from which to choose. 

i imNNiNaEXAMPLE:^ ^ ^ 

jctrior iBF gmfpr commmiify ' 

facUiiies^€^ 

WWi ugreemei3^f Ms Sanchez moc^^ed the gwof ia read eommuni^ 

engage in ,rfeg chmen acdvides. '* • 




Planning for Teachin2 . This involves using the assessment information (Screening, Probe 
Observations, Unit Assessments) to select the teaching cards to be used, and then adapting them to fit 
your school, classroom, and community-based instruction settings. As all teachers know, planning for 
effective teaching is time consuming, but yields great benefits in teaching time that is not wasted. 

TCP lesson planning begins during inservice to initiate the program and continues at weekly interv als 
to select or adapt teaching cards for the coming week. 



BUmim EXAMFlE: . 

InadMdtaata Unit20d^Mt> Samlm and hke rest afdtd team reviewed (he UndSQ9 
eurnetdttm (Onentatkm^ Simukdhny Cmneidental Tmching^ Sidtaai and Berne Cards) 
s^eifimUy to eaeetm^eBrutnrmd Reger taaskfarhe^ mare an ^irawtu 
Seam teaeidng kscidenht ent^eerdswere selected mh^n&ae^mimenhedter than ia name 
thestmients^ Other teaching inctdentt were odr^^edtepthke ehutsmam acdviHes and 
schedhiiei ns shown betowt 






TEACHING INCIDENT 
Brian is in the Kitchen. He is asked to get th e 
clean-up towel (which has been hidden) . 

Roger is helpine sweep th e kitchen. He has a 



DESIRED STUDENT PERFORMANCE 
Brian asks for help finding the tovyel 

Roger asks where the dust van is. 
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broom but no dust pan ( which is hidden). 

Week I . 

Chwrt each Jbef»re pk&i«^ng ^ neiet week*s teaches seheduU. ; ^ 

Step 4; Condii€t Orteiitalioii^toi^^ I 



Students leam best when they are fully informed and part of the instruction process. They 
need to be oriented to the skills to be learned, the contexts in which they are to use the skills, and how 
they are to perform the skills. Orientations serve two purposes; 1) they introduce the smdents to the 
self-determination skills of each TCP unit, and 2) they prepare students for the day's coincidental 
teaching activities — as in "priming the pump" to get them started. 

Simulations are like orientations except they give practice in simulated settings for activities 
that occur so infrequently that students may not otherwise be prepared for them (e.g., simulations (or 
lEP meetings that usually occur only once per year, non routine community outings, etc.) 



Orientations. 



These may be done in group or individual sessions lasting 3-5 minutes. Often, teachers use 
"Opening Activity" or "Announcement" and work in a 2 to 4 minute TCP unit Orientation or 
Simulation. For one smdent or a small group, the start of a scheduled teaching session may be used. 
Typically, teachers give an initial orientation and then follow it with weekly re-orientations (e.g., each 
Monday). Also, it is common to use daily, but briefer orientations to "prime" students tor 
coincidental teaching. Simulations may be substituted for orientations on some days. 



There are several Orientation Cards to choose from for each TCP unit (see Figure 6 lor 
example). During planning for TCP, the teacher selects the cards that most closely approximate his or 
her teaching activities, and then "custom tailors" them to fit e.xactly. 

A TCP unit orientation is quite focused and interactive. There is little time consuming general 
discussion. The teacher states the purpose of the unit, demonstrates the unit skills, and questions 
students about the skills (adjusted for student's verbal abilities), the main orientation time is devoted to 
a) setting up opportunities to use the skill, b) calling upon students to respond, c) prompting correct 
responses and d) reinforcing student's when they respond correctly. This happens very rapidly, with 
each student (when done in groups) getting 5 or more chances to try the skill. A "home" videotape, o( 
a 3 minute orientation for Unit 300: Choices in Seeking Assistance made by a TCP teacher is 
available for viewing. 



^ RUNmmEXAMPlM : 

To orient sm^mto Unit imt ondWemwin^ Ms Smehez o^e 

Orienie^nCeatdMTle^ndapedUJ^ T^ Monday morsmg 

she nnd^e students reeiemdi^seieeted^ weeheuoUPides*-, Figured thorn her oek^^ntionof 

She oddedemswerpromph^ Roger whuhadd^^idi^emswemigques^m in ogrm^ifhewus 
unsure of ^mtewefi, 

She begm the odensgdon vii^ guesHons^ui panning undeonein^difw^jpeu^e ehoomng 
anoedvitp^ands^eci^ appropnutephmungstej^ for dutaedm^.^ 

The group mhin&dion was foWmedhy n simukdion exercise on the nextday^ 
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Simulations. 



Some onemations are replaced by simulations to give students the opportunity to practice self- 
determination skills in situations where they would normally have little opportunity to experience 
them under the teacher's supervision (e.g., in restaurants, at a bus stop, etc.) Simulations may require 
some "props" but require less than 5 minutes to teach (see Figure 7 for example). 



In a simulation, students are made aware that it is a "pretend" activity (e.g, ordering food in a 
restaurant), but that it is good practice for the "real thing." They may be assigned roles or given tasks 
to perform (e.g., in Unit 300, asking for information about a menu item, asking where the restroom is) 
which closely approximate actual performance. The teacher and teaching assistants may also help out 
in various roles. The students may have role cards in picture or label form (e g., hostess, waitress, 
customer, buss person). After checking to see that students know what roles or tasks they are to 
follow, the teacher provides "set-ups" (e.g., cueing the "hostess to seat customers in the smoking 
section, then asking customers whether they want to be in smoking. If they say no, then replying 
"well, what should you do?" The teacher uses the set-ups to carry out the Contingent Prompting 
Strategy (Figure 10), with each student having a turn in each simulation activity. One round ot 
activity may use up the 5 minutes and the teacher may decide to hold more rounds of the simulation 
on subsequent days. 



She med (d 

prom^ngf jg irfee ^ ’ 
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. Coincidental teaching is the main instructional activity of TCP. It consists of brief 
instructional incidents inserted into the ongoing daily instruction schedule. These instructional 
incidents are "set-up" to provide the student with the opportunity to use a self-determination skill and 
to provide the teacher with several natural "teachable moments." As the teacher becomes skilled at 
using coincidental teaching it will shift toward incidental teaching. The teacher will become more 
.adept at recognizing these "teachable moments" which occur naturally, and capitalize oh them by 
teaching more systematically. 



The following is a description of three coincidental teaching incidents for TCP Unit 300. Jim, Jan and 
Jack are learning to ask for assistance, but only when needed. Each have three Teaching Incidents 
listed on the TCP Wall Chart to be taught for Tuesday.: 



7:40 A.M. After morning tea and coffee, Ms. Sanchez Mr. E. A. Poe & Ms. Lee note 

assigned 

Coincidental Teaching Card #s on their arm stickers. Mr. Poe has three assigned 
during his bus unloading duty. 



Bus Unloading 




#329 

Jim: Left on the bus, belted into his seat. 

Mr. Poe: Waits (30 sec.) at bus door with wheelchair. 

Jim: Says nothing. 

Mr. Poe: Uses the Prompting Strategy until Jim asks for Help 
Jim: "Aahlmp!" (His way of asking) 

Mr. Poe: "O.K.. I'm coming." Unbuckles Jim's belt, then checks Jim's asking. 

Mr. Poe: "Just to make sure, let's take it from the top," rebuckles him. step's off 
the bus, and waits. 

Jim: "Aahlmp" 

Mr. Poe: "Good, You don't want to be left behind," Unbuckles Jim, moves him to 
his wheel chair, and notes a " 1" on his arm sticker. 

(total time, 1 min, 15 sec.) 



#348 

The outside classroom door is left locked today. 

Jan: Asks Mr. Poe to open the door for her. 

Mr. Poe: "That's the way to get what you want, ask for it;" unlocks door, notes a 
"2" on his arm sticker. 

(total time, 20 sec.) 




#365 

Mr. Poe: Positions Jack's wheel chair in a non preferred position in class. 
Jack: "Hey!" 

Mr. Poe: "Hey what?" 

Jack: "Hey!" 

Mr. Poe: "What do you say when you need help?" 

Jack: "Hey!" 

Mr. Poe: "Say, please help me." 

Jack: "Help me please." 

Mr. Poe: "Good asking," repositions Jack's wheel chair. Then he moves Jack's 
wheel chair back, saying, "Now, to make sure you know how to ask, 
let's try it again. 

Jack: "Hey!" 

Mr. Poe: "Hey what? 
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Jack: "Help me — please." 

Mr. Poe: "E.xcellent." moves Jack's chair and notes a " 1" on his arm sticker. 

(total time, 45 sec.) 

Mr. Poe has one-third of his assigned Teaching Incidents done and class hasn't even started 
yet. They required 2 minutes, 20 seconds of additional bus unloading time, but he fit them in nicely 
with his usual routine. Notice that Jim, Jan and Jack received a tangible reward in addition to Mr. 

Poe's encouragement. They got what they asked for ! Notice also that Mr. Poe waited only a 
reasonable time before prompting, arid he always checked after prompting by repeating the Teaching 
Incident from the start with no prompts . This signals Jim and Jack on w hat is expected of them and 
helps to keep them from becoming dependent on Mr. Poe's prompts. The other six Teaching Incidents 
will be spread across the day's activities. Finally, Mr. Poe noted a "2" only for Jan, whom he did not 
have to prompt. There were no "O's," w'hich signified that Mr. Poe completed The Coincidental 
Teaching procedure successfully. 



^ RmmN^l^ EXAMFm: • , . / 

Roger ^ pick somdStm 

Rog&f'pockedl^oMm&vfi^ 4 mii M m, Sanchez pocked Ruximte^ Choose 

Roger chose jHngpong mtdMs, Somhez^ wtma grem-cin^/ 

yomsm^oM t^n we wM ]pUm. ^the noteda *1 "* on her armsdcker. 

la the second coincidetOai teachmgncRvhp^ Ms, Saaohez, showed ^cinres of]gtepemdomj^rping 
poe^m wedmotheractivdicemdseM ^Roger^yonehosc idng pongemdymnecdJoplanfor iz. 
\Pfdt^ee ptamdng pictures (m yommimtp chart Smt show j^f^^ponneedtada ho get ready,, 

i Roger picked paddles^ ping pong baR emd gaum hoard, Ms, Semehez fowl ^Roger^paddks oada 
pittg pong bm mo two Mngt yon mod that yon ph^ ping pot^ n( thetohie,, fonmednportmr^ 
Ru^anoRmr ptanning picture, 

Roger picked a piebere of tow peopie]^ia$ing ping pong, Ms Sanchez said^ ^iSoodf^ you need a 
porhter.,Now you hove your for rcc^o^^t^moon,,^ ^he noted a**l on her crmsdckcr, 

Rogcr^stmMCtdttckknttd Teuemginddetdwm occur dming ^Getrca^trammonforrec 

time, '■ • •' 
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There is a selection of two ways to monitor student's progress in TCP: 1) The TCP Wall Chart 
and 2) Weekly Probe Observations. We recommend using both. 

Monitoring Progress On the TCP Wall Chart 

The RESULTS column under each day of the week is for noting student's performance for 
Orientation and Simulation (OR/SIM), Coincidental Teaching (COIN) and School or Home 
(SCH/HM) Cards used. There is also space for noting results of unplanned teaching incidents that 
occur ( Incid.). 

At the end of each day, staff transfer results from arm stickers or lesson sheets on to the TCP 
Wall Chart (see figure 1 1) as "2" when the student responded correctly with no prompting, "1" when 
the student responds correctly, but after prompting, "0" when there was no response or not correct 
response obtained. (NOTE: O'S SHOULD NOT OCCUR OR SHOULD BE RARE, WHEN 
THERE IS AN INTERRUPTION IN TEACHING. O'S SIGNAL THAT THE PROMPTING 
STRATEGY WAS NOT USED CORRECTLY OR COMPLETELY!) 

N/O or ABS should be used to note when a card was not implemented or when the student was absent. 

Retired Cards 

The object of the teaching process is to "retire" all of the unit cards that were selected to be 
taught. If all cards are retired, that means that students have received "2's" three days in a row on 
every' card taught and should be close to mastering that self-determination skill. 

Three days in a row of "2's" is not a magic number, but it is a good criterion for most students. 
For some students 5 days may be needed. Use the 3 consecutive "2s" as a rule of thumb to decide 
when to drop cards taught and add new cards during weekly planning. Once retired, the teaching 
incidents on a card should not be forgotten. It is a good idea to use Probe Observations periodically to 
make sure the "2s" are maintained. Also, retired cards should be followed up with School and Home 
cards to achieve generalization of the self-determination skill. 

No Progress 

When the student continues to require prompting after several Teaching Incidents (scores 
" Is"). Modifications in teaching are called for. Consider the following piossibilities: 

• Student is Unclear about what is Expected . Prior to a set-up, make sure you remind the student ot 
the expected self-determination response (e.g., "Ask when you need help.") and be sure to do the 
"check" step in the Contingent Prompting Strategy. The check demonstrates to the student what 
the expected performance is. 



• Prompt- Dependency . The student waits for you to help, or even do the task for him/her. Instead 
of giving prompts right away, consider a) providing an advance reminder to not wait tor teachers 
help, b)delaying any prompting until the stunned attempts to respond, and c) reinlorcing only alter 
the student responds without a prompt (e.g., in the " check " phase). 

• Prompting too Heavily . The teacher may be modeling for the student, or even physically helping 
the student to respond when a lighter prompt (e.g., verbal instruction) can be substituted. Consider 
noting the prompt level (e.g., 1, Iv, Im, Ip) described above to help focus your instruction on 



34 



using the lightest prompt possible, always checking by repeating the teaching incident and 
requesting the student to respond with no prompt. 

® Task is Too Difficult . The student may not have the entry level response (e.g., being able to ask), 
or the card level may be too high (e.g., in Unit 100, asking a student to choose a prel'erred activity 
when he/she may not have had the chance to explore the activities and develop preferences yet), 
consider simplifying the response requirement to match the student's entry level, or selecting an 
earlier card in the unit sequence. ‘ 

'* Performance of Task is Not Reinforcing . For some students, praise and other encouragement are 
not reinforcing to them. Examine your experiences with the student to determine what is 
motivating in other circumstances. It is important that the student gam something from employing 
a self-determination skill, which is why we typically employ them ourselves. 

Probe Observations 

When a Teaching Incident from a Coincidental Teaching Card is set up, the student responds 
correctly without prompting and the teacher records a "2" on the Wall Chart, that is essentially the 
same as a probe observation. This continuous recording is the most useful an informative way to track 
progress. However, some teachers may choose to designate one day per week for probe observations 
and record the results only once weekly. 



mmfmEKAMFlEi 

Aper resj^nd$n§ mstmc^ne^ issmsj^ MiLSancka^* imtrud^tudUiam reviewed die freviem 
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expected). 
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Schcx)l Cards and Home Cards are simplified versions of Coincidental Teaching Cards, but 
allow the teacher to extend the reach of the program to integrated classrooms and to the home. They 
can be used at the same time that coincidental teaching is going on, or as an ennchment activity after 
coincidental teaching is concluded. 

Using School Cards 

If the student spends time in an integrated class in the school, the teacher may be approached 
to determine if he/she is amenable to helping out. We have found that there are more opportunities to 
exercise self-determination in some classes (e.g., P. E.., Woodshop) than in others; the course format 
and teaching style should be taken into consideration. The school cafeteria and office staff may also 
be utilized. School Cards ( see Figure 9) have simple instructions and may be sent to the teacher after 
enlisting his or her cooperation. There are both prepared cards and cards which you may "customize." 

During your weekly planning, select or adapt School Cards that correspond with Coincidental 
Teaching Cards. Provide the cooperating teacher or school staff with a few School Cards at a time for 
the week. At the end of the week, collect the School Cards and record the results on the TCP Wall 
Chart. Be sure and keep the cooperating teachers and school staff informed of the student's progress 
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Using Home Cards 

Self-determination is about increasing self-dependence and gaining independence is a touchy 
subject with anv parents of adolescents. Parents/guardians must be informed of, and involved in the 
Transition Choices Program in order to support it. The Home Cards are one important way to involve 
them. Careful advance preparation should be undertaken through the usual venues, such as parent- 
student orientation meetings, information letters or notes, open house, and lEP meetings. If there are 
district parent training activities or support groups, these should also be employed. 

During vour weekly planning, select or adapt Home Cards that correspond with 
Coincidental Teachin^g Cards. Notify parents/guardians of the Home Card's purpose and procedures in 
advance. Determine the most reliable way of getting the Home Cards to parents/guardians (e.g., give 
to bus driver to hand to parents or to the student at the home drop off). Expect to make reminder and 
informational telephone calls Send only one or two Home Cards at a time for the week, or weekend. 
At the end of the week, either call for the results, or scan the returned cards and record the results on 
the TCP Wall Chart. Be sure and keep the parents/guardians informed of the student's progress. 
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Skill mastery means that a student can functionally use a self-determination skill in applied 
situations without undue prompting or assistance. When all Orientation, Simulation, Coincidental 
Teaching, School and Home Cards have been retired (after the student consistently scores "2s"), there 
is high likelihood of skill mastery. However, it is recommended that, after instruction has been 
completed, occasional observation probes be conducted to ensure skill retention and the Unit 
Assessment ratings be done to confirm that the full range of skill applications have been mastered. 

Checking Mastery in Probe Observations 

As the success of instruction becomes evident, the teacher will find that an increasing number 
of Coincidental Teaching Incident set-ups are responded to correctly by the student, and no 
subsequent prompting is necessary. In other words, the set-ups have become, in fact, probes or tests. 
Thus, there is a natural progression from Teaching Incidents to Probe Observation Incidents and they 
may be used as such to document skill mastery. 



Checking Mastery in Unit Assessments 

Because the Unit Assessment scans the full range of applied situations in which a skill should 
be assessed, the teacher should repeat the ratings to confirm that instruction has covered the intended 
applications. Of course, there are some applications for which the teacher may have had no 
opportunity to observe the student. At that point, the teacher must consider whether his or her 
instruction program extends far enough (e.g., into community-based situations). 



^ RUNNING EXAMPLE: 

Roger has been progressing quite well in learning to plan and follow through on delayed activities 
(Unit 200). Nearly all of the planned Coincidental Teaching Cards have been retired, so she 
decided to drop the last day's teaching cards. 

Instead, Ms Sanchez repeated the three Probe Observation incidents she used at the start of the unit 
and Roger scored all "2s" (616). 

She then noted Roger's score in the Mastery section of his TCP Student Perfornuince Chart (see 
Figure 1 ) and completed the Unit 200 Assessment. 

Roger was rated 48 out of 58 possible (she had no opportunity to observe him in some home and 
community situations), or 83%. This was near to the highest score possible until his reading 
abilities increased. 

After congratulating themselves, Ms. Sanchez and the team reviewed the Screening Assessment 
and began considering the next self-determination priority for Roger (Unit 400: Recognizing and 
Asserting Personal Rights). 





Transition Choices Program 
Curriculum Guide 



Curriculum Guide Overview 

The TCP curriculum is presented as a set of color coded cards that may 
either be used as a planning guide reference or removed and placed in teaching 
locations for quick reference. Teaching Incidents are the basic curriculum units. 
The cards contain complete Teaching Incident examples and blank cards that allow 
teachers to "custom design" their own Teaching Incidents. All TCP cards are 
placed on a Word application disc to facilitate planning and adaptation with a 
microcomputer. Instructions for using the TCP Curriculum are included in the 
Teaching Guide and Inservice Development Guide . The unit purpose and 
objectives are listed below, followed by six sections of curriculum cards. Thus, a 
curriculum unit is composed of the following: 



Vmi Fiirposei OTJ^ctiTes, and 
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Unit 100: Exploring Choices and Developing Preferences 



Purpose 



(Finding Out What You Want) 

I 



Many self-determination activities are based on the assumption that youth with 
disabilities have already explored options and developed preferences and interests when, in 
fact, many have not. This unit is designed to help youth with disabilities to routinely seek 
and explore a range of options for choice situations and determine what are the preferred 
options for those situations 



Objectives 



At the end of this unit, students will: 



1) Have sampled a reasonable range of choices for at least two situations that are 
considered to be novel to her/his repertoire: 

2) Be able to identify, verbally or otherwise (e.g., point to), a variety of choices for 
common choice situations. 



3) Be able to select preferred choices, either by performing actions associated with 
the choices, stating their preferences, or gesturally indicating their preferences. 

STUDENT SKILLS STUDENT BEHAVIORAL INDICATORS 



1) Recognize a choice situation 

2) Generate Choice options 

3) Sample Options 

4) Weigh Options 

5) Determine Preference 



Affirming (yes/no) when asked 
Choosing, Suggesting, Asking 

Asking, Verbally Listing, Observing 

Experiencing, Observing, 

Labeling 

Experiencing consequences 
Labeling consequences 
Observing Consequences 

Performing, Stating, 

Gesturing 
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Unit 200: Planning Goals and Following Through. 

(Planning for What You Want) 

Purpose ; 

Planning for larger things in life is enhanced when we are skillful at daily and weekly 
planning. Instruction in planning, and more importantly, following through on those 
plans, i 

is provided in this unit. 



Objectives ; 

1) Choose from several delayed activities 

2) Make a plan for the chosen activity (Say) 

3) Prepare for the chosen activity (Do) 

4) Follow through on the chosen activity 

STUDENT SKILLS t 
1) Choosing from several delayed activities 



representations 



2) Identifying the date and time of the activity 



representations 

t 

3) Making a plan for the chosen activity 



representations 



4) Preparing for the activity 
can 



others 

5) Following through on the chosen activity 



STUDENT BEHAVIORAL INDICATORS 

* Repeat what others say 

* Point to the person who gave 
a preference 

* Don't Interrupt (listen quietly) 

* Point to pictorial 

of what others prefer 

* Ask what others prefer 

* Ask if what you prefer is OK 
with them ("Dan, OK?") 

* Point to pictorial 

of what others prefer 

* List consequences of different 
preferences (reasons, results) 

* Affirm that a consequence is 
likely for a given preference 

* Point to pictorial 

of likely consequences 

* Suggest how both preferences 
be satisfied 

* Suggest a compromise 

* Persuade others to follow your 
preferences 

* Follow the preferences of 

* Act on a selected solution 
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Unit 300; Choices in Seeking Assistance 

(Asking for What You Want) 

Purpose 

Self-determination is greatly enhanced when a person knows when assistance in 
making or gaining choices is needed, when and how to ask for assistance, and where to seek 
assistance. This unit is designed to help youth with disabilities to routinely determine when 
assistance is, and is not needed, and to ask for assistance when it is needed. 

Objectives 

At the end of this unit, students will: 

1) Be able to recognize, verbally or otherwise (e.g., point to), the need for assistance 
to make personal choices for common choice situations, 

2) Be able to ask, verbally or otherwise (e.g., sign, gesture) for assistance when 
accomplishing a chosen activity, or making a choice. 

STUDENT SKILLS STUDENT BEHAVIORAL INDICATORS 

1) RecoCTize the need for assistance Asking, using a communication 

board, using an excepted gesture, 
seeking clarification. 

2) Make a request Asking, using a communication 

board, using an excepted gesture, 
seeking clariflcation. 
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Unit 400; Recognizing and Asserting Personal Rights 



Purpose 



(Standing up for Your Rights) 



Many students with disabilities do not understand, recognize or assert their rights 
either within or across the full range of daily experiences. This unit is designed so students 
learn to recognize and act to secure and/or preserve their rights in appropriate, yet 
assertive ways. 



Objectives 

At the end of this unit, students will: 

1) Recognize rights (e.g., freedom from verbal or physical attack) within various 
school, community, home and work situations. 

2) Recognize when rights are refused. ne 2 lected or ignored by others. 

3) Appropriately assert themselves to secure and/or preserve rights that are 
refused, neglected or ignored by others. 

STUDENT SKILLS STUDENT BEHAVIORAL INDICATORS 



Recognizin 2 Rights 

1) Indicate a personal right 
in 

2) Identify when a personal right is, being 
in 

refused, neglected or ignored by someone 
ri^t 
ri^t 
refused. 

Asserting to Secure/Preserve Rights 

1) Showing appropriate body language 
effect a - 

property 

2) Appropriately expressing yourself 
voice 



* Point to positive example when presented 
picture choice format 

* Say “ ves/no ” when asked if something is a 
right 

* Tell about experience regarding a right 

* Point to positive example when presented 
picture choice format 

* Say “ yes/no ” when asked if something is a 

* Tell about experience regarding a basic 

* Point, say or tell when a right is being 
neglected or ignored by someone 



* Establish and maintain eye contact, and 
"serious" look 

* Hold onto, shield or remove personal 

* Talk loud enough to be understood from 6 
feet away and use a "serious" tone of 

* Sign or gesture with enough animation to 
be understood as being ‘^serious” 

* Persist if right goes unrecognized 
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3) Saying/Doing the right things 



"Go 

like 



* Request information (e.g., " What's wrong 
with it?" or "Why did you say that?") 

* Suggest alternative or new behavior (e.g., 
and get your own from the cupboard.") 

* verbally defend self (e.g., "You may not 
my shirt, but I do.") 

* Deny unreasonable request (e.g., "No, I 
don't give money.") 
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Purpose 



Unit 500; Negotiating with Others 

(Trading for What You Want) 



Negotiation is a fact of life, and everyone negotiates something everyday. People 
negotiate with friends about where to go for lunch and children negotiate with parents 
about when to go to bed. Whenever you are trying to reach an agreement with someone 
regarding actions to be taken in response to shared or unshared interests, you are 
negotiating. In essence, negotiation is a fundamental and common everyday event, and the 
purpose of this unit is to teach students when to and how to negotiate in response to 
everyday school, home, community and work situations requiring two people to come to an 
agreement on what to do and/or how to do it. 



Objectives 



At the end of this unit, students will: 

1) Be able to recognize, verbally or otherwise (e.g., point to), the need to negotiate 
with someone regarding shared or unshared interests. 

2) Be able to negotiate settlement of a problem that represents either a shared or 
unshared interest between two people (e.g., shared interest: dividing up the tasks 
of a job or assignment; unshared interest: deciding who gets to use the only 
calculator in the class or who gets to ride in the front seat during an outing) 



STUDENT SKILLS 

Recognizing Situations Requiring Negotiation 

1) Indicate interactions showing or needing 
negotiation 

2) Communicate, verbally or otherwise, what 
needs to be negotiated 



3) Suggest goal for negotiation 



4) Suggest a solution 
board. 



STUDENT BEHAVIORAL INDICATORS 



* Point to positive exemplar when 
presented in picture choice format 

* Say “ yes/no ” when asked whether 
something requires negotiation 

* Say the problem, using a communication 
board, or by signing, or gesturing (e.g., 
"We need to share (because there is only 
one calculator.") 

* Verbally state problem needing 
negotiation 

* Tell about problem that required 
negotiation 

* State, using a communication board, or 
by signing, or gesturing, a goal for the 
negotiation (e.g., "We need to decide 
who goes first?") 

* Verbally state a reason for the negotiation 
(e.g., "We both need to flnish our work on 
time.") 

* State a solution, using a communication 
by signs, or by gestures, (e.g., You go 
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first?'') 

* Verbally state a solution (e.g., " I have 
only two math problems, so I'll use the 
calculator for two minutes and you use 
it for ten minutes.") 
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Unit 600; Respecting the Preferences of Others 

(Respecting What Others Want) 

Purpose 

Self-determination is a two-way street Besides recognizing and asserting for our 
own rights and preferences, we must learn to listen, recognize, show respect for, and weigh 
the rights and preferences of others. There are our family, our friends and colleagues and 
those of the community in which we live. In short, individual preferences must be 
compared to those of others to determine the greater good. This unit is designed to help 
youth with disabilities to routinely recognize and seek information on the preferences of 
others, weigh those preferences against their own and adjust their actions accordingly. 



STUDENT SKILLS 
1) Listening to what others prefer 



2) Identifying the preferences of others 



3) Compare what you prefer to what 
others prefer 



4) Offer a solution 



5) Follow through on a solution 



STUDENT BEHAVIORAL INDICATORS 

* Repeat what others say 

* Point to the person who gave a preference 

* Don't Interrupt (listen quietly) 

* Point to pictorial representations of what 
others prefer 

* Ask what others prefer 

* Ask if what you prefer is OK 
with them ("Dan, OK?") 

* Point to pictorial representations 

of what others prefer 

* List consequences of different preferences 
(reasons, results) 

* Affirm that a consequence is likely for a 
given preference 

* Point to pictorial representations of likely 
consequences 

* Suggest how both preferences can 
be satisfied 

* Suggest a compromise 

* Persuade others to follow your 
preferences 

* Follow the preferences of others 

* Act on a selected solution 
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TRANSITION CHOICES PROGRAM 



Unit 100- Exploring Choices and Developing Preferences 



101-119 Orientation/Simulation Cards 

120-179 COINCIDENTAL 
TEACHING CARDS 
120-139 Sampling Choices 

120- Playing Ball 

121- Watching TV 

122- Juice for Breakfast 

123- Teacher's Choice 

124- Snake Books 

125- Chocolate Milk 

126- Make-up 

127- Teacher’s Choice 

128- Soup for Breakfast 

129- Bowling 

130- "Yahtzee" 

13 1- Teacher’s Choice 

132- PE Class Walk 

133- Field Trip to Park 

134- Field Trip Transport 

135- Teacher’s Choice 

136- Swinuning 

137- Macaroni and Cheese 

138- Hates Chores 

139- Teacher's Choice 

140-159 Identifying Choices 

140- Toast or Biscuits? : 

141- Which Board Game? 

142- Which Book? 

143 - Teacher’s Choice 

144- Drink Choice 

145- Frisbee or Ball? 

146- Forgotten Lunch Money 

147- Teacher’s Choice 

148- Kool-Aid 

1 49- " Sorry" Board Game 

150- Forgotten Pencil 

15 1- Teacher's Choice 

152- Forgotten Tapes 

153- Cost Is Too Much (Store) 

154- No One Wants To Go There 

155- Teacher's Choice 



156- Bring Lunch 

157- Cost Is Too Much (Restaurant) 

1 58- Errand Into the Unknown 

159- Teacher's Choice 

160-179 Selecting Preferred Choice 

160- Beans or Cookies? 

1 6 1 -Cleaning C hoices 

162- Favorite Drink 

163 - Teacher's Choice 

164- Choice of 2 Games 

165 - Game With a Friend 

166- Running or Cleaning 

167- Teacher’s Choice 

168- Scrub Floor or Bowling? 

169- Cleaning or Game Choice 

1 70- New Partner 

171- Teacher’s Choice 

1 72- Brownies for Dessert 

173 - New Table 

174- Field Trip Location 

175- Teacher's Choice 

1 76- Which Restaurant? 

177- Chores Before TV 

1 78- Music Area 

179- Teacher's Choice 

180-199 School/Home Cards 
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Unit Orientation Card 



TRANSITION CHOICES PROGRAM 



CARD #100 UNIT: Exploring Choices and Developing Preferences 

Orientation Paroosc: Students oriented to try soraeihing new or different. This is a group activity, but 
may be done individually. Spend thre.e to five minutes using the foEowing topics or your own variations, when 
opening the activity to "prime" students for coincidental teaching, 



Orientation Topics 

1) Sample Topic: "LETS TRY SOMETHING DIFFERENT FOR LUNCH. WHAT IS 

DIFFERENT TO DRINK?" (e.g., juice instead of the usual drink) 

Your Variation: i ^ 



2) Sample Topic: "LET'S TRY A DIFFERENT GAME AT RECESS PERIOD. WHAT IS A 

DIFFERENT GAME?" (e.g., checkers instead of the usual board game) 

Your Variation: 



3) Sample Topic: "LET'S PICK A DIFFERENT LIBRARY BOOK THIS TIME. WHAT IS A 

DIFFERENT SECTION OF THE LIBRARY?" (e g., the adventure section 
instead of the animal section) 

Your Variation: ' 



4) Sample Topic: 'LET'S PICK A DIFFERENT PARTNER FOR WORK CREW TODAY. 

WHO IS A DIFFERENT PARTNER?" (e.g., Mary insted of always Lucy) 

Your Variation: 



Preparing Students For Coincidental Teaching: 

“IT'S IMPORTANT TO KNOW THAT YOU HAVE A LOT OF POSSIBLE CHOICES. 

YOU DON'T ALWAYS HAVE TO PICK THE SAME THINGS. THIS WEEK WE WELL GIVE 
YOU CHANCES TO PRACTICE MAKING CHOICES. 

HERE IS WHAT WE WILL BE DOING: FIRST, YOU WILL BE GIVEN A CHOICE 
BETWEEN SEVERAL THINGS -- LIKE BETWEEN CARROTS, CAULIFLOWER, SPINACH 
AND CELERY - THEN YOU WILL CHOOSE ONE THAT YOU WANT. 



O 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #101 UNIT: Exploring Choices and Developing Preferences 

Orientation Parpose t Students are oriented to try something new or different. This is a group activity, but 
may be done ipdividuaUy. Spend three to five minutes using the following topics or your own variations, when . 
opening the activity to '^prime" students for coincidental teaching. 



Orientation Topics 

1) Sample Topic: "WEEAT ARE YOU CHOOSING TO DO FOR RECREATION AND 

LEISURE TIME: GO OUTSIDE, BE IN THE GYM, OR USE 
THECOMPUTER?" 

Your Variation: 



2) Sample Topic: 



"WHICH GAME WOULD YOU CHOOSE TO PLAY: CHECKERS, 
MONOPOLY, OR SORRY? 



Your Variation: 



3) Sample Topic: 



"WHEN ON A FIELD TRIP TO THE STORE TO BUY SODAS, WOULD 
YOU CHOOSE BETWEEN COKE, PEPSI, OR MOUNTAIN DEW?" 



Your Variation: 



4) Sample Topic: "WHICH MUSIC WOULD YOU LIKE TO LISTEN TO DURING 

RECREATION AND LEISURE TIME: PEARL JAM, SALT-N^PEPPER, 
OR GARTH BROOKS?" 

Your Variation: 



Preparing Students For Coincidental Teaching: 

“IT'S IMPORTANT TO KNOW THAT YOU HAVE A LOT OF POSSIBLE CHOICES. 

YOU DON'T ALWAYS HAVE TO PICK THE SAME THINGS. THIS WEEK WE WILL GIVE 
YOU CHANCES TO PRACTICE MAKING CHOICES. 

HERE IS WHAT WE WILL BE DOING: 

FIRST, YOU WILL BE GIVEN A CHOICE BETWEEN SEVERAL THINGS -- LIKE 
BETWEEN CARROTS, CAULIFLOWER, SPINACH AND CELERY - THEN YOU WILL 
CHOOSE ONE THAT YOU WANT. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #1024 UNIT: Sampling Choices 



Simulation Purpose 

Title: l/Ct’s Try Something Different* - For students who routinely do the same activity or seldom try anything 

Format: Small group (2-6 students) or individually, gathered around the teacher who is at the chalk board. 
Entry Level: Student can point to, pick up, or name an item pertaining to an activity. 



Preparations and Materials 






Prepare: 


Review the instructions below and decide on how the simulation will be run in your classroom. 
Adjust the teacher's langjaage and the expected student responses to the student's entry levels. 


Materials: 


Five items including the item that the student always picks. Some examples; 




Recreation and Leisure 


Library Selection 


Mall Stores to Visit 




NerfBall - 


Cartoon Book 


Penny's 




Checkers Game « 


Adventure Book 


Orange Julius 




Easy Money Game -r 


Custom Car Book 


Foot Locker 




Computer Game 


Travel Book 


Hallmark 




Colored Pencil Set 


Animal Book 


Toys R Us 



Simulation Activities 



Explain Activity: 1) Place the five items in front of the student. "TODAY WE ARE GOING TO 

PRACTICE' CHOOSING SOMETHING NEW TO DO." 



Set Up Activity: 3) 

Run Activity: 

Repeat Activity: 



2) "GEORGE, SHOW ME WHAT YOU ALWAYS DO." The student selects and 
demonstrates with the usual item. 

"GEORGE, YOU PRETEND FIRST. WHAT DO YOU SAY WHEN I ASK 
'WHICH WOULD YOU RATHER DO NOW, MATH OR READING?"’ 

4) "WHAT WOULD YOU CHOOSE?" If needed, prompt George to give an option. 

5) Conduct the' simulation and then discuss any consequences of the chosen 
action(s). Prompt the students to discuss. 

6) Repeat #3-5, either with George trying a new choice or with a new student. 



Evaluation 



Score: Give each student a 2, 1 , or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #1028UNIT: Sampling Choices 

Siimilation Purpose . 

Title; *^reakfest Today' -provides opportunities to select and experience choices before going into the actual 
situation. 

Format; Small group (2-6 students) in the kitchen, 

Eiitiy Level: Understanding the concept of "pretends Indicate choice by pointing, gesturing or verbaliang.. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Cereal, eggs, bowls, spoons, frying pan, spatula, forks 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOUR 

FAVORITE FOOD IS NOT AVAILABLE FOR BREAKFAST." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



2) "IT'S A PRETEND ACTIVITY~YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 

3) "FRANK, YOU PRETEND FIRST . THERE IS NO TOP RAMEN. YOU CAN 
HAVE AN EGG OR CEREAL TODAY. " 

4) "WHAT WOULD YOU LIKE TO EAT FOR BREAKFAST? "(If needed, prompt 
FRANK to make a selection.) 

5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with FRANK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #103 UNIT: Sampling Choices 

Simalation Purpose 

Title: *'TV or a game^'-provid^ opportunities to select and experience choices before going into, the actual 
Format: Small group (2-d students) seated, at a. table; , . 

Entry Level; Understanding the concept of. "ptetendV Indicate choice by pointing, gesturing or verbaliring< 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Book, TV. 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF YOUR 

TEACHER SUGGESTS THAT YOU PLAY A NEW GAME RATHER THAN 
WATCH TV." 

2) 'IT'S A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) " SALLY, YOU PRETEND FIRST . YOUR TEACHER ASKS YOU TO PLAY 

A GAME" (Give them a game to play.) 

4) "WHAT WOULD YOU DO?"(If needed, prompt SALLY to indicate one choice or 
pick a picture card.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #104 UNIT: Identifying Choices 

Sitnuiation Purpose ■ 

Title: ^Choice of classes''-provides opportunities to select and experience choices before going into the actual 
Format: Small group (2-6 students) seated at. a table. 

Entry Levd; Understanding the concept of "pretend*. Indicate choice by pointing,.gestiirihg or verbalizing, 



Preparations and Materials 

Prepare: Review the instmctions below and decide on how the simulation will be am in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Class List. 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO PRACTICE DECffilNG WHAT CLASSES TO 

TAKE." 



Set Up Activity: 

Run Activity: 
Repeat Activity: 



2) "IT’S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 

3) "SHERI, YOU PRETEND FIRST. DO YOU HAVE A CHOICE OF WHAT 
CLASSES YOU WANT TO TAKE 

4) Conduct the simulation and then discuss any consequences of the choice. 

5) Repeat #3, either with SHERI trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows. 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



Unit Orientation Card 



TRANSITION CHOICES PROGRAM 



CARD #105 UNIT; Identifying Choices 

Simulation Purpose 

Title; '•Class field trip'-provtdes opportunities to select and e>cperience choices before going into the actual 
Format: Small group (2-6 students) seated*^at a table or at their desks. 

Entry Levd; Understanding the concept of "pretend“. Indicate choice by pointing, gesturing or verbalizing, 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Blackboard, chalk, eraser, picture cards. 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF THE CLASS 

VOTES AND YOU DON'T LIKE WHAT THEY CHOSE." 

2) "IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) "HENRY, YOU PRETEND FIRST . PRETEND OUR FIELD TRIP CHOICES 

WERE TO THE DUMP OR THE SCHOOL CAFETERIA. YOU DON'T LIKE 
THESE TWO CHOICES." 

4) "WHAT CAN YOU DO?" (If needed, prompt HENRY to indicate one choice, or 
select a picture card.) 



Run Activity: 



Repeat Activity: 



5) Conduct the following simulated activities depending upon Henry's choice: 

6) Discuss the consequences. Prompt, the students to discuss. 

7) Repeat #3-6, either with SHERI trying a new choice or with a hew student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #106 UNIT: Identifying Choices 

Sinmiation Purpose 

Title; "Where to eat?"-provides opportunities to select aiid experience choices before going into the actual 
situation. 

Format: Small group (2-6 students) seated at a table or at their desks. 

Entry Level: Understanding the concept of "pretend". Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 
Materials: Blackboard, chalk, eraser, picture cards(Choose another choice. Refuse to go. Do nothing. 
Choose favorite) 



Simulation Activities 



Explain Activity: 



1) "TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN VOTING 
ON RESTAURANT CHOICES." 



2) "IT'S A PRETEND ACTIVITY~YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) "JACK, YOU PRETEND FIRST. TELL US WHERE YOU CHOOSE TO 

EAT. WHAT DO YOU DO?" (If needed, prompt JACK to indicate one choice, 
select a picture card or a choice from the list.) 



Run Activity: 4) Conduct the following simulated activities depending upon Jack's choice: 

a) Chooses his favorite- "GOOD CHOICE JACK!" 

b) Refuse to 20 - "YOU’LL MISS A LOT OF FUN!" 

c) Do nothin^- "O.K. THE CHOICE GOES TO GEORGE." 

5) Discuss the consequences. Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with JACK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Q Transfer: Write in the simulation scores on the Wall Chart. 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #107 UNIT: Selecting Preferred Choices 

Simulation Purpose : 

Title; **Ctibre$*'-provi<les opportunities to. select and ejqxerience preferred, choices bejfdi^ going into the actual 
Format: Small group (2-6 students) se^ed at a table.. . . 

Entry Levrt; Und^standihg the concept of "pretend".. Indicate choice by pointing, ^staring or verbalizing; 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Broom, sponge, cleanser 



Simulation Activities 



Explain Activity: 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



1) "TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU'RE 
CHOOSING BETWEEN CHORES." 

2) "IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 

3) "BRIAN, YOU PRETEND FIRST . WILL YOU SWEEP THE KITCHEN 
FLOOR OR CLEAN ALL OF THE KITCHEN CUPBOARDS?" 

4) "WHAT WOULD YOU RATHER DO?" (If needed prompt BRIAN to make a 
selection.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with BRIAN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, I, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in ail opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

"o = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wail Chart. 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #108 UNIT: Selecting Preferred Choices 

Simulation Purpose . - 

Title: **Field Trip With lJ%<7?'^-provrdes opportunities to select and experience choices before going into the 
actual situation. 

Format: Small group (2-6 students) seated in desks. 

Entry Level: Uhd^standing the concept of "pretend"* Indicate choice by pointing, gesturing or verbalizing.. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Blackboard, chalk, eraser 



Simulation Activities 

"TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU 
HAVE A CHOICE OF FIELD TRIPS WITH CHAPARONES." 

"IT’S A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 

"KIM, YOU PRETEND FIRST. DO YOU WANT TO GO TO THE MUSEUM 
WITH THE PRINCIPAL OR GO SWIMMING WITH ME(The Teacher)?" 

"WHICH ONE DO YOU WANT TO DO? "(If needed prompt KIM to make a 
selection.) 

Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, foil teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



Explain Activity: 1) 

2 ) 

Set Up Activity: 3) 

■ 4 ) 

Run Activity: 5) 

Repeat Activity: 6) 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #109 UNIT: Selecting Preferred Choices 

Simulation Purpose 

Title;. .“Trip to the Obrary'^-provides “opportunities to select and experience choices;bef6re goin^ into the actual 
Format: Small group (2-6 students) seated in desks* 

Enti 7 Level; Understanding the concept of "pretend*. Indicate choice by pointings gestoring.or verbalizing. 



Preparations and Materials 



Prepare: 



Review the instructions below and decide on how the simulation will be run in your classroom. 
Adjust the teacher's language and the expected student responses to the student's entry levels 



Materials: Books, Paper, Pencils, Picture Cards 



Simulation Activities 



Explain Activity: 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



1) "TODAY WE ARE GOEVG TO PRACTICE WHAT TO DO WHEN YOU CAN 
ONLY CHECK OUT THREE BOOKS AT THE LIBRARY." 

2) "IT’S A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US 
AND THEN SHOWING US WHAT YOU WILL DO." 

3) "JOHN, YOU PRETEND FIRST . YOU HAVE FOUND FOUR GREAT 
BOOKS BUT CAN ONLY CHECK OUT THREE." 

4) "WHICH BOOKS DO YOU WANT TO CHECK OUT?" (If needed prompt 
JOHN to make a selection.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with JOHN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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School Card 



Transition Choices Program 



Card # 180 Exploring Choices and Developing Preferences 



Dear Ms./Mr. 



is learning to choose new topics of interest for reading. 

You can help by doing the following: 



I ) During:indq>endent readmg:tifne, suggest /vw boois that - has not read along with one that 

is his/her favorite book:. \ 

2| Have him/her pick one book to readfrom the three suggested books. 

3^ If chooses kisfher favorite booK remind - - that ke/she is learning to choose 

nemtopi^s of interest for reading.' . f / , , 

4} Check the proper resuits tine belmv and return the card.. 



Results : Selected a different book than the favorite. 

Selected a different book than the favorite after I reminded. 

Did not select a different book other than the favorite. 



Home Card 



Transition Choices Program 



Card # 181 Exploring Choices and Developing Preferences 



Dear Parent/Guardian: 



is learning to choose a truly preferred activity instead of what someone else wants 

to do. You can help by doing the following: 



1 / Give yqurcMMJirst i^aedfwhat movie/show to watch on TV before you ask others (or choose for 
him/ i^rf .Hen^nd him/her that they need to choose what helshe really likes. 

2) Make sure, thm yopr' child fpUows through on fusils choice for the fidl allotted time. 

31 Ask your child a few times during the activity if he/she enjoys what he/she is doing. 

4) Check the proper results line below and rettan this card to school. 



Results : Selected only the preferred choice. 

Selected the preferred choice after I reminded. 

Did not select the preferred choice. 
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School Card 



Transition Choices Program 



Card # 182 Exploring Choices and Developing Preferences 



Dear Ms./Mr. 



is learning to explore new choices and develop preferences in classroom activities. 

You can help by doing the following: 



1) During Jree rime; suggest two activities that has not done before buimight like. Include a 

third activity atthe list tfuxt he/she usually chooses. . 

2) Ask which activity hefshe would like to do. 

3 ) If hefshe chooses the usual activity^ remind himiher about learning to explore nw choiceSi Attheend of 

the activity ask if hefshe enjoyed the activity. . 

4) Check the proper results line belaiv and return the card. 

Results : Picked a different activity without reminding. 

Picked a different activity after I reminded. 

Did not select a different activity other than the usual. 



Home Card 



Transition Choices Program 



Card # 183 Exploring Choices and Developing Preferences 



Dear Parent/Guardian: 



You can help by doing the following: 



is learning how to choose and organize his/her chores. 



J) In advance, give your child a list of two home chores that need to be done before hefshe can do a favorite 
activity; such as going ^ a movie on Friday night: Have your child put them a ~ 

2 ) Let your child choose.whick chore to complete today and which to complete tomorrow. 

3) If needed, remm^mk your cMld:jidmutwhat activity isaffected^^J^ther chores and to check their 



4 ) Check the proper results line below and return this card to school. 



Results: 



Was able to make a choice without reminding. 
Was able to make a choice after I reminded. 
Did not pick the preferred choice. 
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School Card 



Transition Choices Program 



Card # 184 Exploring Choices and Developing Preferences 



Dear Ms./ Mr. 



is learning to choose a truly preferred activity. 

You can help by doing the following: 

1} Offer Mn^her two jobs to do 10 help you, suck as: })dmn~preferreda€dvityptekcaputting away chairs, 
andtken;2)afavoriteactm1y such as running an errand to the office, 

' 2)1 I f accepts the non-preferred activity say, “You don't have to do that job. Would you like to 

da something else?** \ 

3}' If hdsherefitses dte first choitx, then offer Ifintilier die preferred pb choice:, . 

4) Checkthe proper results line below and return^the card. . 

Results: Selected only the preferred choice. 

Selected the preferred choice after I reminded. 

Did not select the preferred choice. 



Home Card Transition Choices Program 

Card # 185 Exploring Choices and Developing Preferences 



Dear Parent/Guardian: 



is learning to pick a preferred outfit to wear for the day. 



You can help by doing the following: 

jy, , In die mortd^, offer your cJ^ two different ou(^ to wear (om favorite out^^ Present 

2p. if your cMMacceptstheOJC, one say; ‘'You don't have to pickthat to wear. What would you like to 

, lfyoiu’dtildrefitsesthefirstoufft,off^^ 

4) Check the proper results line below and return this card to school. 



Results : Picked the preferred choice without reminding. 

Picked the preferred choice after I reminded. 

Did not pick the preferred choice. 



School Card 



Transition Choices Program 



Card # 186 Exploring Choices and Developing Preferences 



Dear Ms./Mr. 



■ is learning 

You can help by doing the following: 




Results : s Selected only the preferred choice. 

g Selected the preferred choice after I reminded. 

p Did not select the preferred choice. 
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TRANSITION CHOICES PROGRAM 



Unit 200- Planning Goals and Following Through 



Unit Objectives 

220-279 COINCIDENTAL 
TEACHING CARDS 

220- Social Studies 

221 - Draw 

222- Show Me 

223 - Necessary Materials 

224- Halloween Activity 

225- Plan 

226- Get Ready 

227- Pumpkin Carving 

228- Field Trip Choice 

229- Seattle Center 

230- Done To Get Ready? 

231 - Day of Field Trip 

232- Happy Birthday 

233- Make a Card 

234- Planned What To Do 

235- Delivers Card 

236- Which Elective? 

237- Chooses Ceramics 

238- Getting Ready 

239- Registration 

240- Voting on Activities 

241 - Decided to Draw 

242- Getting Ready 

243 - Necessary Materials 

244- Appointment Book 

245- Decided What Activities 

246- Written in Activities 

247- Scheduled Activities 

248- Join After-School Club 

249- Nature Club 

250- Identifies What to Do 

25 1- Tuesday Meeting 

252- School Activities Schedule 

253- Activity Choices 

254- Enters Date and Time 

255- Baseball Game 

256- Pot-Luck Lunch 

257- Dessert 

258- What To Do 

259- Chocolate Cake 

260- Math Goal 

261- I.E.P. Goal 

262- Identified 

O 
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260- Math Goal 

261- I.E.P. Goal 

262- Identified 

263- New Math Unit 
264-279 Teacher's Choice 
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Unit Orientation Card TRANSITION CHOICES PROGRAM 

CARD #200 UNIT: Planning Goals and Following Through 



Orientation Topics 



1) Sample Topic: Where would you get information about the clubs, activities, events and community 

choices available to you as a high school student? 

Your Variation: 



2) Sample Topic: Asking your parents to support your choices and preferences. 

Your Variation: 



3) Sample Topic: Visits from upperclasspersons to discuss their personal experiences in learning about 

the choices available to them in the high school setting. 

Your Variation: ^ 



4) Sample Topic: Where would you get information about elective classes available to you? 

Your Variation: 



Preparing Students For Coincidental Teaching : 

“IT’S IMPORTANT TO KNOW WHAT YOUR CHOICES ARE IN HIGH SCHOOL." 

“NOT ONLY DO YOU HAVE MANY MORE CHOICES AND FREEDOMS THAN YOU DID IN 
MIDDLE SCHOOL, BUT YOU ALSO HAVE MANY MORE RESPONSIBILITIES.” 

“THIS WEEK WE WILL PRACTICE IDENTIFYING AND USING THE DIFFERENT SOURCES OF 
INFORMATION THAT TELL YOU ABOUT THE MANY CHOICES YOU HAVE AS A HIGH 
SCHOOL STUDENT.” 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #201 UNIT; Planning Goals and Following Through 



Simulation Purpose 

Title: "It*s ray choice“-to assist the students in learning, to follow through with their plans. 

Format: Small group ( 2-6 students) seated in desks. 

Entry Level: Understanding the concept Of "pretend”. Can read printed words or discriminate verbal 
descriptions of available options. ’ : 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: CaIendars(monthIy/weekIy), Newspapers, etc. 



Simulation Activities 

Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE PLANNIN G FOR A PREFERRED 

ACTIVITY IN THE COMMUNITY. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

Set Up Activity: 3) " BILL. YOU PRETEND FIRST . PICK AN ACTIVITY YOU WOULD LIKE TO 

DO/PARTICIPATE IN? ” 

4) " WHICH ONE DO YOU WANT? "(If needed, prompt BELL to give an option.) 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Run Activity: 

Repeat Activity: 6) Repeat #3-5, either with BELL trying a new choice or with a new student 



Evaluation 

Score: Give each student a 2, 1 , or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #202 UNIT: Planning Goals and Following Through 

Simulation Purpose 

Title: "Evahjation of Choices**-to assist the students in learning to ibllow thfough. with their plans. 
Format: Small group (2-^ students) seatki at their desks or a table. 

Entry Level: Understanding the concept of “pretend”. Can read printed words or discriminate verbal 
descriptions of available options. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Calendars(monthly/weekly) 



Simulation Activities 



Explain Activity: 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



1) " TODAY WE ARE GOING TO PRACTICE EVALUATING OUR CHOICES AND 
DETERMINING IF ANY CHANGES NEED TO BE MADE. ” 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " FRANK. YOU PRETEND FIRST . LOOK OVER THE PLANS YOU HAVE 
MADE AND SEE IF THERE SHOULD BE ANY CHANGES. " 

4) " WHAT CHANGES DO YOU WANT TO MAKE? "af needed, prompt FRANK to 
make a selection.) 

5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with FRANK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #203 UNIT: Planning Goals and Following Through 

Simulation Purpose 

TUIe: lb assist the students in. learning to find tbe options ayail^le to them. 

Format: Small group (2-6 students) seated at their desks or a table, hallways^. cafeteria, libraiy*-plices. where . 
these sources of information can be found. 

Entry Level: . Understanding the concept of “pretend" . Can read printed words or discriminate verfjal 
descriptions Of available options. .V; ; 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 
Materials: Posters, Flyers, School Newspaper, School Maps, etc. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE FINDING SOURCES OF 

INFORMATION ON CAMPUS. YOU WILL PRETEND THAT YOU WANT TO 
FIND OUT ABOUT EVENTS AND ACTIVITIES THAT ARE HAPPENING AT 
SCHOOL THIS WEEK.” 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) " SALLY. YOU PRETEND FIRST . YOU BEGIN BY SEARCHING FOR AN 

AFTER SCHOOL ACTIVITY TO PARTICIPATE IN. ” 

4) " WHAT WOULD YOU DO? " (If needed, prompt SALLY to indicate one choice or 
ask where it could be found. Also, have them verify how and where they got their 
information.) 



Run Activity: 
Repeat Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #204 UNIT: Planning Goals and Following Through 

Simulation Purpose 

Title: "Revision"- to assist the stutfents in learning to follow through wkb and organize their plans. 
Formatt Small group (2-6 students) seated at their desks or a table. 

Entry Level; Understanding the concept of. “pretend". Can read printed words or discrinunate verbal 
descriptions of available options. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Planners 



Simulation Activities 



Explain Activity: 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



1) " TODAY WE ARE GOING TO PRACTICE REVISING OUR 
WEEKLY/MONTHLY PT.ANS WHEN WE GET NEW ACTIVITIES OR 
INFORMATION THAT WILL EFFECT OUR CURRENT PLANS. ” 

2) " IT'S A PRETEND ACTIVITY-YOI I WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " SHERI. YOU PRETEND FIRST . YOU JUST FOUND OUT THAT THE 
COMPUTER CLUB MEETS EVERY TUESDAY AT LUNCH. ” 

4) " WHAT DO YOU NEED TO DO? "fPrompt Sheri to indicate an option if there are 
conflicts in their plans or if there is just an addition.) 

5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with SHERI trying a new choice or- with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 

Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #205 UNIT: Planning Goals and Following Through 

Simulation Purpose 

Title: “Dafly Review**- to assist the’ studehts in learning to foUow through wth and organize their plans, and 
recognize the daily tasks to be done. , 

Format: Smalf group (2-6 students) seated at their desks or a table. 

Entry LevelrUoderstandmg the concept of "pretend'*^ Can read printed words or discruninate verfjal 
descriptions of available options* 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Planners/Calendars, Writing Utensils 



Simulation Activities 



Explain Activity: 



1) " TODAY WE ARE GOING TO PRACTICE REVTEWTNG OUR PLANNERS AND 
FIND THE DAILY TASKS AND TASKS TO BE DONE TODAY.” 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THF.N SHOWING US WHAT YOU WILL DO. " 

Set Up Activity: 3) " HENRY. YOU PRETEND FIRST . TELL ME WHAT DO/ ARRANGE TASKS 

FOR TODAY ARE IN YOUR PLANNER PLEASE.” 

4) " WHAT IS THE FIRST TASK? "af needed prompt HENRY to indicate a choice.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with HENRY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #206 UNIT: Planning Goals and Following Through 

SiTnulation Purpose 

Title: "Officers Chib*^- to assist the students in learning to take leadership roles in their lives. 

. Forraatt: Smalt group (2-6 students) seated, at their desks. 

Entry Level: Understanding the concept of ''pretend^ Can read printed words or discriminate veital 

descriptions of available options. Can identify and accurately TeportOn.the choices made by 
other students. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 
Materials: Gavel, Descriptions of Officers’ Duties, Cards of Officers Titles(Pres., etc.) 



Simulation Activities 

" TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN IN A 
MEETING AND THE DUTIES OF EACH OFFICER. " 

" IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO, " 

" JACK. YOU PRETEND FIRST . NOMINATE SOMEONE TO BE AN 
OFFICER. ”fExplain what each officer does and their responsibilities before asking for 
nominations.) 

" LET’S GET A FINAL VOTE WHO DO YOU VOTE FOR AS PRESIDENT 
JACK?"(If needed prompt JACK to indicate one choice from the list.) 

Continue until all students have had a chance to vote for each officer. 

Conduct the simulation. Let the students run things as much as possible while 
interjecting the minimum amount of prompts possible. 

Repeat #3-6, either with the same officers for several consecutive runs or with new 
officers. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
I = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur, 
j Transfer: Write in the simulation scores on the Wall Chart. 
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Explain Activity: 1) 

2 ) 

Set Up Activity: 3) 

4) 

5) 

Run Activity: 6) 

Repeat Activity: 7) 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #207 UNIT: Planning Goals and Following Through 

Simulation Purpose 

Title: “Make Another Choice’^-assists the studentsjiih learning which- activities are available to them. 

Fomiatt SmaD group ( 2-6 students) seataJ at a table. 

Entry Level: Understanding the concept of “pretend". Indicate choice: by pointing, gesturing orverbalizing. 
Can identify accurately and report on the choices made by other students. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Blackboard, Chalk, Eraser 

Simulation Activities 

Explain Activity: 11 " TODAY WE ARE GOING TO PRACTICE WHAT HAPPENS WHEN THERE ARE 

LIMITED CHOICES FOR AN ACTIVITY. " 

" IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

" BRIAN. YOU PRETEND FIRST . CHOOSE AN ACTIVITY. (He chooses from 
the list an item with X’s) I’M SORRY. THAT’S ALREADY BEEN TAKEN. " 

" WHAT DO YOU DO? "(If needed prompt BRIAN to make another selection.) 

Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

Repeat #3-5, either with BRIAN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



2 ) 

Set Up Activity: 3) 

4) 

Run Activity: 5) 

Repeat Activity: 6) 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #208 UNIT: Planning Goals and Following Through 

Simulation Purpose 

Title: "An Evening Out“-assists the students, in learning to plan for extracurricular activities* 

Fomiatt SmaD group (2-6 students) seated in desks. 

Entry Level: Understanding the concept of “pretend". Indicate choice by pointing, gesturing orverbalizing. . 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Blackboard, chalk, eraser 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE PLANNING FOR THE GROUP TO 

MEET ONE EVENING NEXT FOR DINNER AT MY HOUSE. " 

2) " IT'S A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



3) " KIM. YOU PRETEND FIRST . HOW WILL YOU GET TO MY HOUSE AND 
WHAT DISH OF FOOD ARE YOU GOING TO BRING? " 

4) " WHAT ARE YOUR OPTIONS? "af needed prompt KIM to make a selection.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Have the students enter the date, time, place, what to bring, and how to get there in 
their memory aid. 

Repeat Activity: 7) Repeat #3-6, either with KIM trying a new choice or with a new student. 



Set Up Activity: 



Run Activity: 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



O 

ERIC 



112 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #209 UNIT: Planning Goals and Following Through 



in learning to search for different options when planning 



Siiimlation Purpose 

Titler "What Are My Options?"-as^sts the students 
;■ for an activity in their planner. 

Format; Small group (2-6 students) seateti in desks* 

Entry Level; Understanding the concept of "pretend" . Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare; Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Blackboard, Chalk, Eraser, Play Phone, Other Items Felt Necessary To Introduce New 
Information Sources. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE EXPLORING NEW SOURCES OF 

INFORMATION TO HELP US PLAN FOR AN ACTIVITY. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) " KIM. YOU PRETEND FIRST . THE CLASS PLANNED A TRIP TO THE 

AQUARIUM. YOU NEED TO KNOW HOW MUCH IT COSTS TO GET IN. 

4) " WHAT ARE YOUR OPTIONS? "(If needed prompt KIM to make a selection.) 



Run Activity: 



5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer; Write in the simulation scores on the Wall Chart. 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card; Unit 200: Planning Goals and Following Through 

Choosing Among Options 
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FoHow Through 

CARD #231 PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 

Example: On the day of the field trip, the teacher watches whether Janet Lynn goes to the Janet Lynn goes to the Seattle Center. 

Seattle Center 

Option: 
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Follow Through 

CARD #235 PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 

Example: On the day that the card is expected, the teacher watches to see whether Cam Cam makes the card and takes it to Mrs. Jones, 

makes the card and delivers it. 

Option: 



TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 200: Planning Goals and Following Through 

Choosing Among Options 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 200: Planning Goals and Following Through 
Choosing Among Options 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 200: Planning Goals and Following Through 
Choosing Among Options 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 200: Planning Goals and Following Through 
Choosing Among Options 

CARD #276 PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 






Follow Through 

CARD #279 PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 



o o 



School Card 



Transition Choices Program 



Card # 280 Planning Goals aihd Following Through 



Dear Ms./Mr. 



is learning to use an activity planner. He/she needs to note important items to be 



remembered. You can help by doing tte following: 



1} Give , 



m assignment that is due next week. 



2) Check to see whetimr heis^ notes the assignment in a plating. 



3} Remind^ 
activity.^ 



hat hefshe needs to Mlcfw through by revieiving the planner and doing the 

V ^ ' 

« 



4) Check theproper results below and return the card. 



Results : 



Followed throu^ with the planned activity. 

Followed throu^ with the planned activity after I reminded. 
Did not follow Iferough with the planned activity. 



Home Card 

Card # 281 Planning Goals 2^d Following Through 



Transition Choices Program 



Dear Parent/Guardian: 



is learning to use an activity planner as a reminder to do what he/she plans to do. 



home practice is to use the planner wten . 



You can help by doing the following: 






11 If your ck^^dthepladner and did what helshe planned to do, preuse himlher immediately after Imving 

' usedi^i^{{y^- ■ - i“ ' ^ ' 

2} . Ifyoim ck^'Me^ tOMh^eminded to look at the planner, or does what helshe planned to do, also give 
pratsei v^^.■ -v' 

3 ) If your child &>es not do what helshe planned to do, give a reminder like, ‘*You need to do what's in your 
planner^ Follow this wi^ ’‘^The planner shows that you medio \J’ 



4) Check the proper results Une below and return this card to* school. 



Results: 



Followed through with the planned activity. 

Followed through with the planned activity after I reminded. 
Did not follow through with the planned activity. 
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School Card 



Transition Choices Program 



Card # 282 Planning Goals! and Following Through 



Dear Ms./Mr. 



is learning lo use an activity planner. He/ she needs to enter important items to be 



remembered. You can help by doing the following: 



r:k^iyjGive - 



to do next week* 






MfM-2),: Have /-a mte U in the planner, 

>• S;f ■ .. Remind ; ''9 3% ^tot hetshe needs to follow through ty reviewing the planner and doing the 









4> 



Results: 



return the card^ 



Followed itebugh with the planned activity. 

Followed through with the planned activity after I reminded. 
Did not foUffiw through with the planned activity. 



Q. 

<r 



Home Card 

Card # 283 Planning Goads Ind Following Through 



Transition Choices Program 



Dear Parent/Guardian: ' ^ 

is learning to use an activity planner as a reminder to do tasks that he/she planned to do. 



home practice is to use the planner when . 



You can help by doing the following: 



• •Xy ' . ' . . • . 

. • J.' : ; 



Ifydure^^^i^ee whdthets^' planned to do, praise ^faying something like, "You set up your 






notes in the planner, l^lphMhi^m and note them 

3) If your child needs help doing what hetshe planned, but not in making plans, praise for "figuring out what 
you need to do,’" and help himlher to do what was planned, 

4) Check the pro0r^results line below andreturn this card to school. - 



Results: 



Followed through with the planned activity. 

Followed through with the planned activity after I reminded. 
Did not follow through with the planned activity. 
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School Card 



Transition Choices Program 



Card # 284 Planning Goals and Following Through 

I 

Dear Ms./Mr. : 

is learning choose a truly preferred activity. 

You can help by doing the following: 

I } Ask in bring something from home next week that pertains to your class. 

2) Have himther enter it in hislher' planner. 

3 ) Remind that hef she needs to follow through by reviewing and doing the activity., 

4} Check the proper results Imebelcnv and return the card. 

Results : Followed through with the planned activity. 

Followed through with the planned activity after I reminded. 

Did not follow through with the planned activity. 



Q. 

e 



Home Card Transition Choices Program 

Card # 285 Planning Goa^ and Following Through 



Dear Parent/Guardian: 

is learning to use an activity planner as a reminder to do what he/she plans to do. ’s 

home practice is to use the planner when planning a weekend activity. You can help by doing the following: 

I). . Ifyottfckdd used the planner and did what heishe planned Ut do. widtout help from you, praise fumiher 

inunediatefyi\ 

[2} If your child needed to be reminded to look at the planner, givepraise ifhelshe used it to do what hefshe 
planned to do. 

3) If your child does not do what helshe planned to do, give a reminder like,. “You need to do whdf s in your 
planner.*' Follow thiswithi “The planner shows that you need to \ r” 

' 4} Check the proper restdts line below and return this card to school. 



Results: 




Followed through with the planned activity. 

Followed through with the planned activity after I reminded. 
Did not follow through with the planned activity. 






144 * 



School Card 



Transition Choices Program 



Card # 286 Planning Goals and Following Through 




- 



Home Card 

Card # 287 Planning Goals and Following Through 



Transition Choices Program 



Dear Parent/Guardian: 



is learning to use an activity planner as a reminder to do what he/she plans to do. 



home practice is to use the planner when 



You can help by doing the following: 



1 ) if your the planner and did what kelshe planned to do, praise him/her immediately after having 

2) If your cMGl needed to be reminded to look at the planner, give praise if he/she used it to do what helshe 
planned todp. 

3) If your child tktes not do what he/she planned to do, give a reminder li^,^ oeed to do whaf s in your 

planner" Follow this with, "fhe planner shows that you need to ~ - •” 

4) Check the proper results line below and return this card to school. 



Results: 



Followed through with the planned activity. 

Followed through with the planned activity after I reminded. 
Did not follow through with the planned activity. 
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TRANSITION CHOICES PROGRAM 



Unit 300- Choices in Seeking Assistance 



Unit Objectives 
320-335 COINCIDENTAL 
TEACHING CARDS 
320-335 Classroom Activities 

320- Paste Feathers 

321- Work on Math 

3 22- Stop at Red Line 

323- Teacher's Choice 

3 24- Working at Desk 

325- What is Spatula? 

326- Towels Hidden 

327- Teacher's Choice 

328- Trash Bags 

329- Bus Unloading 

330- Flyer 

33 1- Teacher's Choice 

332- Free Time 

333- Attendance to Who? 

334- Daily Announcements 

335- Teacher's Choice 

336-347 School Activities 

336- Student Schedule 

337- Get Assignments 

338- Clipboard 

339- Teacher's Choice 

3 40- What is Flomber? 

341- Art Supplies 

342- What to Get? 

343- Teacher's Choice 

3 44- Activities Bus Driver 

345- What Information? 

346- Choose Own Activity 

347- Teacher's Choice 

348-359 Community Activities 

348- Door Left Locked 

349- Dribble a BaU 

350- Work With Plaster 

351- Teacher's Choice 

352- New Game 

353- Game Out of Reach 

354- Playing Ball 

355- Teacher's Choice 

356- Playing Catch 

357- Computer Unplugged 

358- New Computer Game 

359- Teacher's Choice 



360-375 Personal Activities 

360- Hang Up Coat 

361- Work Station 

362- Doesn't Talk 

3 63 - Teacher's Choice 

3 64- Who Needs Help? 

3 65 -Wheelchair Position 

366- Breakfast Time 

367- Teacher's Choice 

368- Wash Hands 

369- Brush Teeth 

370- Help Washing Hands 

371- Teacher's Choice 

3 72- Wheelchair/ Standing Board 
3 73 -Help with Leg Braces 

374- Help With Wheelchair 

375- Teacher's Choice 

376-379 Teacher's Choice 



Unit Orientation Card TRANSITION CHOICES PROGRAM 

CARD #300 UNIT: Choices in Seeking Assistance 

Onentafion Purpose ; TWs is a group activity, but raay. be done individually. Use the following topics, or 
your own variations during openingactmty to "prime'' students for coincidental teaching, 
use the "Please help me.* sign on the following page (3-5 minutes). 



Orientation Topics 



1) Sample Topic: "WHEN DO YOU NEED HELP?" (ask each student, give examples if needed). 

Your Variation: 



2) Sample Topic: "WHERE CAN YOU GET HELP?" (ask each student, give examples if 

needed, such as friends, teachers, parents, public services and agencies). 

Your Variation: 



3) Sample Topic: 



"HOW DO YOU ASK FOR HELP?" (ask each student, give examples if 
needed, such as "Please help me" - while holding up the sign, raising hand, ). 



Your Variation: 



4) Sample Topic: "WHEN DON'T YOU NEED HELP?" (ask each student, give examples if 

needed, such as "when you can do it yourself"- put the sign down). 

Your Variation: ^ 



Preparing Students for Coincidental Teaching 
Priming Instructions 

"IT'S IMPORTANT TO LEARN HOW TO ASK FOR HELP WHEN YOU NEED IT. 

THIS WEEK WE WILL GIVE YOU CHANCES TO PRACTICE ASKING FOR HELP. 

HERE IS WHAT WE WILL BE DOING: 

FIRST, SOMETHING WILL HAPPEN ~ LIKE THERE WILT BE NO MILK FOR CEREAL. 
NEXT, YOU DECIDE IF YOU NEED HELP - LIKE, MAYBE YOU CAN GET IT YOURSELF. 
THEN, IF YOU NEED HELP, ASK FOR IT ~ LIKE 'PLEASE BRING SOME MILK.' DO YOU 
HAVE ANY QUESTIONS?" ( answer student's questions). 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #302 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: "Out to Eat"-assists the students in learning to be able to seek and get assistance in a restaurant. 
Format: Small group ( 2-6 students) seated at a table. 

Entry Level: Understanding the concept of *pretend". Indicate needs by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Restaurant Menus, Signs (Entrance, Restrooms, Exit). 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR ASSISTANCE IN A 

RESTAURANT. YOU WILL BE THE GUEST AND WE TEACHERS WILL BE 
THE STAFF OF THE RESTAURANT." 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) " GEORGE. YOU PRETEND FIRST. WHAT DO WE DO WHEN WE ARE IN A 

RESTAURANT? " 

4) " WHAT DO WE DO IF WE NEED HELP? " (If needed, prompt GEORGE to ask for 
help.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with GEORGE trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, hill teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #303 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: “My Coatl'-assisU students in asking for assistance with daily activitieMasiks when needed. 

Format: SmaD group (2-6 students) at an entrance to the rodin/scbool, J ^ ^ 

Enti^ Level: . Understanding the. concept of “pretend";.. Indicate needs ;by..pointing,.gesturihg or verbalizing;; 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Jackets, Hangers, Coat Rack. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU NEED 

HELP TAKING YOUR JACKET OFF/PUTTING IT ON/HANGING IT UP " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " FRANK. YOU PRETEND FIRST. ASK ME FOR HELP IWHEN YOU NEED IT) 
WITH YOUR JACKET" 

4) " WHAT DO YOU SAY? " (If needed, prompt FRANK to ask for help.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with FRANK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



ERIC 



149 . 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #304 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: "Cooking"-assists the students in learning to ask for help when needed while preparing.food for 

themselves. 

Format: Small group (2-6 students) in the kitchen. 

Entry Level: Understanding the concept or’pretend", Indicate needs hy pointing, gesturing or verbalktng. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Pots, Pans, Spatulas, etc. 



Simulation Activities 

" TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 
NEED IT WHILE PREPARING FOOD IN THE KITCHEN. " 

" IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO " 

" SALLY. YOU PRETEND FIRST . PRETEND YOU’RE PREPARING YOUR 
BREAKFAST. ASK ME FOR HELP. BUT ONLY WHEN YOU NEED IT. " 

" WHAT DO YOU SAY? " (If needed, prompt SALLY to ask for help when she needs 
it.) 

Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, fiill teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



Explain Activity: 1) 

2 ) 

Set Up Activity: 3) 

4) 

Run Activity: 5) 

Repeat Activity: 6) 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #305 UNIT: Choices in Seeking Assistance 

Simulation Purpose : 

Utlei ’'Restrooms^-assists the studrota in learning to ask for help when it is heeded in the restroom. 

Fomiatt Smalt group (2-6 students) seated at a table. . 

Entry Level: Understanding the concept of "pretend”. Indicate needs by pointing, gesturing orverbaiizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Restroom or Chair. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHILE WE ARE IN THE RESTROOM. ” 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " SHERI. YOU PRETEND FIRST . PRETEND YOU’RE IN THE RESTROOM. 
ASK ME FOR HELP WHEN YOU REALLY NEED IT. ” 

4) " WHAT DO YOU SAY? " (Prompt Sheri to ask for help when she really needs it.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #306 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: "Riding the Bus“-a&$ists,the students in learning to ask fbr help when traveling on the bus. 

Format: Smalt group ( 2-6 students) seated in the chairs(pretend bus). 

Entry Level: Understanding the concept of ’‘pretend” . Indicate needs by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Chairs 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHILE WE ARE BOARDING/RIDING/DEPARTING THE 
BUS. " 

2) " IT'S A PRETEND ACTIVTTY-YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 3) " HENRY. YOU PRETEND FIRST . PRETEND YOU’RE ON THE BUS AND 

NEED HELP GETTING ON/OFF OR WHILE YOU ARE RIDING THE BUS. " 

4) " WHAT DO YOU SAY? " (If needed prompt HENRY to ask for help when he really 
needs it to get on/off or while riding the bus.) 



Run Activity: 
Repeat Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with HENRY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #307 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: ”^ere am I?’*-assists students in learning to ask for help when it is really needed while looking for an 
unknown classroom/teaoher.. 

Format:. Small group (2-d students) in tbe^hiallway;. . ; ': v. 

Entry Level: Understanding the concept of."pretend".. Indicate needs by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Notes or other objects to run errands with. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHILE SEARCHING FOR AN UNKNOWN CALSSROOM 
TEACHER. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TimNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " JACK. YOU PRETEND FIRST . FIND ROOM # (unknown roomT ” 

4) " WHAT DO YOU DO? " (If needed prompt JACK to ask for help when it is really 
needed while he is searching for the unknown room or teacher.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with JACK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, ftill teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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best copy available 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #308 UNIT: Choices in Seeking Assistance 

Simiilation Purpose 

Title: "Groceries" -assists the students in learning to a^ for help when it is really needed while grocery 

ijjjjji|Mi|jj||j|MjB|M 

Format: Stnali group (2^ students) in large ^ea. . . ; = 

Eti^.Level: Understanding the conceptiof "pretend". Indirateneeds by pointing, gesturing or verbalizing... 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Shelves (of some sort). Grocery Items, etc. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHn.E GROCERY SHOPPING." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " BRIAN. YOU PRETEND FIRST PRETEND YOU ARE SHOPPING AND 
NEED HELP FINDING/REACHING AN ITEM. " 

4) " WHAT DO YOU DO/SAY? " (If needed prompt BRIAN to ask for help when he 
really needs it to find/reach an item.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with BRIAN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #309 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Titlci ’*Hol Lunch“-a&sists the students in teaming to ask for help when in the cafeteria buying ^hpihihcb”; ; 
Format: Sirnli group (2-6 students) in large room Of the cafeteria. 

Entiy Level:: Understanding the concept of “pretend". Indicate needs by pointing, gesturing pr verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Trays, Pictures of Foods Available, Utensils. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHILE WE ARE BUYING ‘HOT LUNCH’. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
TFIEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



3) " KIM. YOU PRETEND FIRST . ASK FOR HELP WHEN YOU REALLY NEED 
IT WHILE BUYING ‘HOT LUNCHThoidine trav/paving/etc.). " 

4) " WHAT DO YOU SAY? " (If needed prompt KIM to ask for help when she really 
needs it while buying lunch.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #310 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

Title: ’'Integrated Class'’-assist$ the sludents in learning to asic for help.when in their integrated classes. 
Format: SmaD group <2-d students) seated in their desks.or at a table. . 

Entry Level: Understanding the concept of "pretend". . Indicate needs by. pointin&.gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Necessary items for shop/science/computer/etc. class simulation. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE ASKING FOR HELP WHEN WE 

REALLY NEED IT WHILE WE ARE IN SHOP/SCIENCE/ETC. CLASS. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



3) " JOSH. YOU PRETEND FIRST. ASK FOR HELP WHEN YOU REALLY NEED 
IT WHILE DOING YOUR WORK/GETTING STARTED IN 
SHOP/SCIENCE/ETC. CLASS. " 

4) " WHAT DO YOU SAY? " (If needed prompt KIM to ask for help when she really 
needs it in class.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #311 UNIT: Choices in Seeking Assistance 

Simulation Purpose 

:"?.Fortnati- ■ ' ; ' " 

Entry Level: 



Preparations and Materials 

Prepare: 

Materials: 



Simulation Activities 

Explain Activity: 

Set Up Activity: 

Run Activity: 

Repeat Activity: 



Evaluation 




Score: Give each student a 2, 1, or 0 as follows: 




2 = The student 


in all opportunities 


1 = The student 


following teacher or student prompting in one 


or more opportunities 


, full teacher prompting did not 


0 = The student did not 


occur 




Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Orientation Card TRANSITION CHOICES PROGRAM 

CARD #312 UNIT: Choices in Seeking Assistance 

Orientation Topics 



1) Sample Topic: 
Your Variation: 

2) Sample Topic: 
Your Variation: 

3) Sample Topic: 
Your Variation: 

4) Sample Topic: 
Your Variation: 



Preparing Students For Coincidental Teaching ; 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 300: Choices in Seeking Assistance 

School Activities 

CARDU336 PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 

Example: The teacher says, "'Josh, please take this student schedule to Mrs. Bird’s room." Josh says, “Where is her room?” 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 300: Choices in Seeking Assistance 

Community Activities 

CARD #34S PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 

Example: At the morning bus unloading, the outside classroom door is left locked. The Jan says, “Help me please.” 
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TRANSITION CHOICES PROGRAM 
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TRANSITION CHOICES PROGRAM 

Coincidental Teaching Card: Unit 300: Choices in Seeking Assistance 

Personal Activities 

CARD Will PLANNED TEACHING INCIDENT DESIRED STUDENT PERFORMANCE 

Example: Louis is in his wheelchair/standing board and he appears to be uncomfortable. Do Louis waves his arms to get help readjusting 
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School Card 



Transition Choices Program 



Card # 380 Choices in Seeking Assistance 



Dear Ms./Mr. 



is learning ask for help when ii is needed and he/she is to ask you for help while on 

an errand. You can help by doing the following: 

i } Send himfher to do something that hetshe will need, help doing ( such as getting the mail from a mailbox 1. 
2} If hetshe asks for h^ when neededygive praise for asking and then give help. 

3} Ifhelshe does not at^for helpy give them a reminder by saying something like, “You need to ask for help. 
Say, ‘I, need help *. ’ 

4) Check the, proper, results line below and return the card,. 



Results : Asked for, help immediately. 

Asked fco; help only after I reminded. 

iDid not J^k for help. 



Home Card 

Card # 381 Choices in Seeking Assistance 



Transition Choices Program 



Dear Parent/Guardian: a 

is leamiyig to ask for help when it is needed. The home practice is to ask you for help while 

working in the kitchen. You cap help by doing the following: 

1 ) Give youfrehiMfrt^re that you know helske will need kelp doing, such as drying and putting away the 
dishes ^ ; 

2) Ifheisf^e^ki'^rffrlpwhehneededygfreprafriy^ 

If hetshe does mt ask for helfr, give a reminder like, “You needp ask for help. Say, 'MomtDadil need 
help:" , 

‘ 4} Check the proper results line below and return this card to ; 

ilMlBBiiii M iii i 










Results : 



Asked for help independently. 

Asked for help only after I reminded. 
Did not ask for help. 
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School Card 



Transition Choices Program 



Card # 382 Choices in Seeking Assistance 



Dear Ms./Mr. 



is learning ask for help when it is needed and he/she is to ask you for help while 



working on an assignment. You can help by doing the following: 

1 ) Give an assignment and tell htmifier to ask for help after reaching the second page; 

2) If heishe asks for help whenneeded, give praise for asking and then-give- hejlf^ 



mm 

3 } If h^she doe^ not ^kfpr help, give them a reminder iy saying som^^d^ff help. 



Say,‘I need.help3”", 

4) Check the proper results line below and return the card.. 






Results: 



Asked for help immediately. 

Asked for help only after I reminded. 
Did not ask for help. 



Home Card Transition Choices Program 

Card # 383 Choices in Seeking Assistance 



Dear Parent/Guardian: 

is learning to ask for help when it is needed. The home practice is to ask you for help while 

toileting. You can help by doing the following: 



1) '■ Giyeyour^child.a chance do the toileting by himi herself. Wait until hedske asks for help.^,: When he/she 
dOeSf give prmse and then offer helpi 

.2) If he/she asks for help when needed, give praise ft>r asking and then give help.^ 

:-M§&x.3p'-:Ifhelshejdo^yuftask for help, give a reminder like, ‘"You need to ask for kelp. Say, ‘MondDddi I need 

'■ ' " ' '■ ■ ■ ' 

4} Check the proper results line below and return this card to school. 



Results: 




Asked for help independently. 

Asked for help only after I reminded. 
Did not ask for help. 
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School Card 



Transition Choices Program 



Card # 384 Choices in Seeking Assistance 



Dear Ms./Mr. : 

is learning ask for help when it is needed and he/she is to ask you for help while 

working on an assignment. You can help by doing the following: 



1} Ghe an assignimhitMth^sikw^ 

If hef she asks Jorhe^ w^ neededygwepr^e far asking and then give help. 

. . If, kef she dp^ nat ask far heipt give them a reminder by saying something like, **You need U> ask far help. 

4) Check the proper results line below and return the eareL 



Results : Asked for help immediately. 

Asked for help only after I reminded. 

Did not ask for help. 
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Home Card 



Transition Choices Program 



Card # 385 Choices in Seeking Assistance 



Dear Parent/Guardian: 



is learning to ask for help when it is needed. The home practice is to ask you for help while 

brushing teeth. You can help by doing the following: 

Give yoimphild a chance to brush higher teedt alone. Wait until hefshe asks for help. When hef she does, 
give predsetaifa then offer ' ' 

/' 2) Ifhelshe asks far help when needed, give praise for asking and then give help. 

3) If he/she does not ask for help, give a rermnderlike, *'You need to ask far help. Say, ‘MomfDad, I need 

4) Check the proper results line behw and returk dds card to school 



Results: 



Asked for help independently. 

Asked for help only after I reminded. 
Did not ask for help. 
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School Card 



Transition Choices Program 



Card # 386 Choices in Seeking Assistance 



Dear Ms./ Mr. 



is learning ask for help when it is needed and he/she is to ask you for help 
. You can help by doing the following: 






ly 

2y 

A;?-: 

' ;V 3 } 

lllilililsil 

4 ): 

Results: 






Say, / need help." 



V need to ask for help. 






j. Asked for help immediately. 

_z Asked for help only after I reminded. 
j7 Did not ask for help. 



Home Card 



Transition Choices Program 



Card # 387 Choices in Seeking Assistance 



Dear Parent/Guardian: 



is learning to ask for help when it is needed. The home practice is to ask you for help while 
j . You can help by doing the following: 



2} 






S) 



4 ) 



help: 



ikky’Yddhe^^ Sdy::hfdn^Dddyineed 






Results: 




Asked for help independently. 

Asked for help only after I reminded. 
Did not ask for help. 
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TRANSITION CHOICES PROGRAM 



Unit 400- Recognizing Personal Rights 



Unit Objectives 

420-479 COINCIDENTAL 
TEACHING CARDS 
420-451 Recognizing Personal Rights 

420- Story About Bully 

421 - Swing 

422- Right Card 

423- Teacher's Choice 

424- Finish Work Before Lunch 

425- Cleaning Kitchen 

426- Lunch Choice 

427- Teacher's Choice 

428- Picking Activities 

429- Having Choice 

430- Spelling Correct 

431- Teacher's Choice 

432- Cookie 

433- Cleaning/Crushing 

434- Discussing Classes 

435- Teacher's Choice 

436- 1. E.P. Meeting 

437- Pick Course 

438- Make Decisions for Self 

439- Teacher's Choice 

440- Cutting in Line 

441 - Takes Calculator 

442- Prize 

443 - Teacher's Choice 

444- Lunch Count 

445- Choose Activity 

446- Team Won 

447- Teacher's Choice 

448- Watching Movie 

449- Takes Calculator 

450- Stand In Way 

451- Teacher's Choice 

452-479 Asserting to Secure/ 

Preserve Personal Rights 

452- Lunch Choice 

453- Activity Choice 

454- Doesn't Get Prize 

455- Teacher's Choice 

456- "Candy Land" 

457- Takes Pencil 

458- Forgot Lunch 

459- Teacher's Choice 



460- Time For Lunch 

461 - Discussing Classes 

462- 1. E.P. Meeting 

463- Teacher's Choice 

464- Pick Own Course 

465- Needs Calculator 

466- Colored Pencils 

467- Teacher's Choice 

468- Takes Turns Doing Chores 

469- Lunch Choice 

470- Can't Get Coat 

471 - Teacher's Choice 

472- Spelling Paper 

473- Cleaning Right 

474- Math 

475- Teacher's Choice 

476- News on TV 

477- Poster 

478- Playing Solitaire 

479- Teacher's Choice 
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Unit Orientation Card TRANSITION CHOICES PROGRAM 



CARD #400 


UNIT: Recognizing Personal Rights 


Orientation Topics 
1) Sample Topic: 


Would you like to leam about classes outside this room that you may want to take 
this year? 


Your Variation: 




2) Sample Topic: 


We are going to plan your school program with you and your parents. What 
classes would you be interested in taking? 


Your Variation: 




3) Sample Topic: 


We have a student visiting us today. S/he is going to tell us about some classes at 
school you may want to take. 


Your Variation: 




4) Sample Topic: 
Your Variation: 





Preparing Students For Coincidental Teaching ; 

“IT’S IMPORTANT FOR ALL OF US TO LEARN HOW TO PARTICIPATE IN THE I E.P. 
MEETING.” 

“THIS WEEK I AM GOING TO TELL YOU ABOUT CLASSES OUTSIDE OF THIS ROOM THAT 
YOU MAY WANT TO CONSIDER AS PART OF YOUR YEARLY PLANNING.” 

“AFTER I HAVE TOLD YOU ABOUT THESE ELECTIVE CLASSES, WE SHALL DISCUSS 
WHICH ONES ARE GOING TO HELP YOU TOWARD GETTING READY FOR HIGH SCHOOL.” 
“WE CAN THEN SELECT THE CLASS(ES) THAT FIT(S) YOUR NEEDS AND INTERESTS. ANY 
QUESTIONS?” 



Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #401 UNIT: Recognizing Personal Rights 

Siniulation Purpose 

Title: “ Stranger aks for Tnoney”-aasist the students in learning that they have a right to not give strangers 
Format: Small group (2-6 students) seated at a table with the Teacher and an Aide or Aides(acting as 
Entry Level: Understanding the concept of "pretend’^ Indicate choice by pointing, gesturing or verbalizing.. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 
Materials: Sample I.E.P. Document and Cards, Activity Cards(l teacher; 1 parent; 1 student) 



Simulation Activities 

Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN A STRANGER 

ASKS FOR MONEY AND YOU DO NOT WANT TO GIVE IT TO HIM OR 
HER." 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

Set Up Activity: 3) Remind the students of the purpose of recognizing their rights. 

4) " YOU PRETEND FIRST JOHN. LET’S PRETEND YOU DON'T KNOW ME 
AND I ASK YOU FOR MONEY. YOU DO NOT WANT TO GIVE ME MONEY." 

5) " WHAT DO YOU DO? "gf needed, prompt JOHN to make a selection.) 

Run Activity: 6) Start round 1 of the simulation. 

7) Praise the students for the simulation. 

8) After each round: evaluate and review what the students did well; suggest assistance 
those students who need to improve. 

Repeat Activity: 9) Repeat #3-5, either with JOHN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 

Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #402 UNIT: Recognizing Personal Rights 

Simulation Purpose 

Title: "Which Field Trip^^-assists the students in learning to participate in the classroom voting process. 
Format: Small group ( 2-6 students) seated in their desks or at a table. 

Entry Level: Understanding the concept of “pretend”. Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Activity Cards (1 teacher, 2-6 students), Picture Cards(of 4 Seattle sites with descriptions on 
them). 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE CiQING TO PRACTICE RECOGNIZING YOUR RIGHT TO 

HELP CHOOSE WHERE YOU WANT TO GO ON AFIELD TRIP. ” 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) "BOB YOU PRETEND FIRST. YOU ARE GOING TO GO WITH ME TO THE 
MOVIES." 

4) Give cards (1 teacher, 2-6 students) and orally review what is on the back of the cards 
to all students. 

5) Start round 1 of the simulation. 

6) Praise the students for the simulation. 

7) After the round; evaluate, review whaLthe students did well; suggest assistance for 
students who need to improve. 

Repeat Activity: 8) Repeat #5-7, either with FRANK trying a new choice or with a new student. 



Run Activity: 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
O Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #403 UNIT: Recognizing Personal Rights 

Simulation Purpose 

Title: “That* Mine?-assists th^ students in learning to verbally defend themselves. 

Format: Small group ( 2-6 students) seated at a table. . 

Entry Level: Understanding the concept of "pretend”. Indicate choice by pointing gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Picture Cards(Cry, Ignore, Laugh, “Give that back! That’s Mine!”) 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF SOMEOME TAKES 

SOMETHING OF YOURS. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



3) " SALLY. YOU PRETEND FIRST . A PEER/CLASSMATE HAS TAKEN 
SOMETHING OF YOURS. ” 

4) " WHAT DO YOU SAY/DO? "(If needed, prompt SALLY to indicate one choice or 
pick a picture card.) 

5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in ail opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wail Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #404 UNIT: Recognizing Personal Rights 

Simulation Purpose 

'Otle: "'I Like iti' -assists the stud^ts in learmng to verbally defend themselves. 

Format: Small group ( 2-6 students) seated at a table. 

Entry Level: ISaderstanding the concept or*pretend‘'. Indicate choice by pointing, gesturing or verbalizing 



Preparations and Materials 

A 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 
Materials: Picture Cards(Cry, Ignore, Laugh, “I Don’t Like It When You Say That!”) 



Simulation Acfivities 



Explain Actiyi^: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN SOMEONE 

r SAYS OR DOES SOMETHING TO YOU THAT’S MEAN. ” 

' 2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 

THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activitss 3) " SHERI. YOU PRETEND FIRST . JOHN WILL SAY/DO SOMETHING MEAN 

TO YOU. ”aohn does this.) 

- 4) " WHAT SHOULD/CAN YOU DO? "(If needed prompt SHERI to give an option or 

pick a picture card.) 



Run Activity: 



Repeat Activity: 



5) Conduct the following simulated activities depending upon Sheri's choice: 

a) Cry - John just laughs at Sheri. 

b) I gnore -" SHERI. GOOD CHOICE! ”(John finds something else to do.) 

c) Z,gz/e/7" ” John gets a puzzled look but leaves. 

d) Reply Verbally- " I DON’T LIKE IT WHEN YOU SAY THAT! " 

6) Discuss the consequences. Prompt the students to discuss. 

7) Repeat #3-6, either with SHERI trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 



2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 



^ Transfer: Write in the simulation scores on the Wall Chart. 




BEST COPY AVAILABLE 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #405 UNIT: Recognizing Personal Rights 

^ 

Simulation Purpose 

Title: “That is Right !”-assists the Students in teaming to verbally defend themselves. 

Format: SntaQ group (2-6 students) seated at a table. 

Entry Level: Understanding the concept of "pretend'^ Indicate chbiceiby pomtin^ gesturing or verbalizing,. 
Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 
Materials: Books, Paper, Pencils, Pens, Balls, Blocks, etc.. Picture Cards(Cry, Ignore, Laugh, That’s 
Right!”) 



Simulation Activities 
Explain Activity: 1) 



2 ) 



Set Up Activity: 3) 

4) 

5) 

Run Activity: 6) 



7) 

Repeat Activity: 8) 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
O Transfer: Write in the simulation scores on the Wall Chart. 

ERIC ^ : 



" TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU DO 
SOMETHING WELL/RIGHT AND ARE TOLD THAT IT’S DONE 
POORLYAVRONG. " 

" IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

" HENRY. YOU PRETEND FIRST . COLOR/PLAY BALL/PLAY BLOCKS/etc. " 
’’ HENRY. YOU’RE DOING THAT WRONG! ” 

" WHAT DO YOU SAY? "('If needed prompt HENRY to indicate one choice, or select 
a picture card.) 

Conduct the following simulated activities depending upon Henry's choice: 

a) Cry - The teacher leaves the student alone. 

b) /gwore - The teacher repeats their statement. 

c) Laush—T\\t teacher repeats their statement. 

d) Reply Verbally- " PLEASE TELL ME WHAT’S WRONG WITH IT. " 

Discuss the consequences. Prompt the students to discuss. 

Repeat #3-7, either with HENRY trying a new choice or with a new student. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #406 UNIT: Recognizing Personal Rights 

Simulation Pamose 

Title: "I’m Bored! ’‘-assists the students in learning toJriitime social interactions. 

Forraatt Small group (2-6 students) seated at a table or in the cafeteria. 

Entry Level: Understanding the concept of “pretend" . &dicate choice by pointing, gesturing or verbalizing,:’.. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Magazine, Book or other interesting item. 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE HOW TO START A 

CONVERSATION WITH SOMEONE " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " JACK. YOU PRETEND FIRST . USE THIS MAGAZINE TO START A 
CONVERSATION WITH ME.” 



4) " WHAT DO YOU DO/S AY? ''gf needed prompt JACK to start a conversation.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #407 UNIT: Recognizing Personal Rights 

Simulation Purpose 

. Titlet "What Do You Know! ''-assists the students in learning to initiate social interactions. 

Fonnatt Small group (2-6 students) seated at a table or in the caf^eria. 

Entry Level: Understanding the concept of “pretend*'. Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom 
Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Lunch Trays 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE HOW TO START A 

CONVERSATION WITH SOMEONE. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " HANK. YOU PRETEND FIRST . PRETEND YOU’RE WAITING IN LINE FOR 
LUNCH. THERE ARE STUDENTS BOTH IN FRONT AND BACK OF YOU.” 



4) " WHAT DO YOU DO/S AY? "af needed prompt HANK to start a conversation.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with HANK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 






201 



Unit Simuiation Card TRANSITION CHOICES PROGRAM 

CARD #408 UNIT: Recognizing Personal Rights 

Simulation Purpose 

Title: "Job Well Donel"-assists the students in learning to compliment others. 

Fomiat: SmaB group (2-d students) seated in desks. 

Entry Level: Understanding the concept of “pretend". Mdicate choice. by pointing gesturing orverbalizing. . 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Blackboard, chalk, eraser 



Simulation Activities 



Explain Activity: 



Set Up Activity: 

Run Activity: 
Repeat Activity: 



1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN SOMEONE 
ELSE DOES SOMETHING WELL. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " KIM. YOU PRETEND FIRST . FRANK IS COLORING WITH CHALK AND 
FINISHES ON TIME. HE THEN SAYS, T DID IT !’ “ 

4) " WHAT DO YOU SAY/DO? "af needed prompt KIM to make a selection.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or stirtent prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #409 UNIT: Recognizing Personal Rights 

Simulation Purpose 

Title: "Nice Outfitf"-assists the students in learning to compliment others. 

Format: SmaB group ( 2-6 students) seated in desks> 

Entry Level: Understanding the concept of ’’pretend". Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: The Students 



Simulation Activities 

Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU LIKE 

WHAT SOMEONE ELSE IS WEARING. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



3) " TONY, YOU PRETEND FIRST . TELL VICKI SOMETHING YOU LIKE 
ABOUT HER OUTFIT. “ 

4) " WHAT CAN YOU SAY? "(If needed prompt TONY to give a compliment.) 



5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Run Activity: 

Repeat Activity: 6) Repeat #3-5, either with TONY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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School Card 



Transition Choices Program 



Card # 480 Recognizing Personal Rights 



Dear Ms./Mr. ; 

is learning to exercise his/her right to make decisions. 

You can help by doing the following: . •. . 

1 ) During a make-up work pmiod in class, give yowr students a choice of previous assignments they wish to 

2 ) , Since this lesson is to he^ T: - learn to recognize hislher personal rights, you can set up a learning 

situation where 2 -- is denied these rights* For example, tell everyone that they have a choice of 

- what assignment they wdmso work on, but . must work on the one of your choicci 

3) If heishe dot^ not respoi^Sutt this is not fair or that hetshe should have a choice as well; prompt himfher 
. to respond in dusmanne£^y^ 

4) [Check the proper resulttMjmbelow and return the card* 

Results : Gave or askedlhs^ve opinion without reminding. 

Gave or askedlojgive opinion only after I reminded. 

Did not give arack to give opinion. 



O' 



Home Card 



Transition Choices Program 



Card # 481 Recognizing Persmial Rights 



Dear Parent/Guardian: 



is learning thaaiie/she has a right to participate in his/her I.E.P. meeting (such as choosing next 



year’s classes). You can help by doing^he following: 



1 ) Read and talk about the dSfferent classes offered to your child that can be included in hislher IJE.P. 



2} Suggest tp ^wr^child then hetshe should take a class that you htow heishe does not want to take, 

3) . If your chiMi^es not respond by indicating that heishe^ does not want this class, prompt your child to 



• ;v :.i^ .i .'iv 



'^'■/2S[^4j^i;Checkffi^'[fffpp^residtM 






Results: 



Gave or asked to give opinion without reminding. 
Gave or asked to give opinion only after I reminded. 
Did not give or ask to give opinion. 
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School Card 



Transition Choices Program 



Card # 482 Recognizing Personal Rights 



Dear Ms./Mr. 



is learning that he/she has a right to choose when others do as well. 

You can help by doing the following: 

I) When convenieniy have the class pick from a list of three different ex 0 rcises that they wil do during the 
class period. 

’2) Tftentell tluayou will pick kisf her exercise. 

3 ) Jfhelshe does not respond in a way that indicates that this is npt fair, prompt ike student to express hisiher 

preference. ■ - ' 

4) Check the proper results line below and return the Card.. / 



Results : Gave or asked to give opinion without reminding. 

Gave or asked to give opinion only after I reminded. 

Did not give or ask to give opinion. 



Home Card 

Card # 483 Recognizing Personal Rights 



Transition Choices Program 
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School Card 



Transition Choices Program 



Card # 484 Recognizing Personal Rights 



Dear MsiMr. 



You can he^ by doing the following; 



is learning to recognize when his/her personal rights are being ignored by others. 



I When gettmg rea^ to watch a movie in cU^s, teU 

% io the library to read, . f ■ 



- that heishe cannot watch it and must go 



M 



2j| ^ : - does hoi ask why, of is compliant with your request, remind him/her that heishe is 

> ^arning abotd recognizing personal fights and prompt him/her to express an opinion. 

SjW^fmck the proper results line ireiow and return dte card. ,r irV ; 

Results: Gave or asked to give opinion without reminding. 

g; Gave or asked to give opinion only after I reminded. 

. 4. Did not give or ask to give opinion. 



HomeiCard 

Card #4^ Recognizing Personal Rights 

Dear PateitC^Guardian; 



Transition Choices Program 



is learning to recognize when his/her personal rights are being ignored by others. 

You can help by doing the following; 

J) pet up a sitmtionwh^eyom childispUfyingagameafterallof his/her chores have been done. 

2 ) While yomehild is playing the game, say to h^her that he/she cannot be playing the game because 
■ 1 - vfc ^’his/her chores are mt done., . 

'^if^^-:)\--^ij'yi]fyour child does riot indicate that his/her cKojres are done, remind him/her to say something (e.g., “ 

4) iCheck ti^ proper results line below and retiirn this card to school. 

Results ; .- Gave or asked to give opinion without reminding. 

j Gave or asked to give opinion only after I reminded. 

• Did not give or ask to give opinion. 
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School Card 



Transition Choices Program 



Card # 486 Recognizing Personal Rights 




Home Card 

Card # 487 Recognizing Personal Rights 



Transition Choices Program 



Dear Parent/Guardian: 



is learning to 



The home practice is to assist your child in 
. You can help by doing the following: 



1 ) 

2) 

3 ) 



r- 



-.V"' 



- t 

IgjlljBII 

iiSilBillS 






4) Check die proper results line below and return this card to school. 

Results : Gave or asked to give opinion without reminding. 

Gave or asked to give opinion only after I reminded. 

Did not give or ask to give opinion. 
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TRANSITION CHOICES PROGRAM 



Unit 500- Negotiating With Others 



Unit Objectives 

520-579 COINCIDENTAL 
TEACHING CARDS 
520-539 Identify Need for Negotiation 

520- Picture 

52 1- Taking Turns or Fighting? 

522- Playing Ball 

523- Teacher’s Choice 

524- Making Banner 

525- Use Computer 

526- Girls Fighting 

527- Teacher's Choice 

528- Two Cards 

529- Math 

530- Sponges 

53 1- Teacher's Choice 

532- Cartooias 

533- Radio 

534- Nintendo 

535- Teacher's Choice 

536- Art 

537- Van Seat 

538- Cooki«s 

539- Teacher's Choice 

540- Fighting over Pencils 

541 - Colored Pencils 

542- Cookie 

543- Only Ctae Cookie 

544- Compuler 

545- Computer Use 

546- Math or Free Time 

547- Free Time 

548- Record Player 

549- Record Player Use 

550- Recycling Cans 

551- Crusher 

552- Field Trip Choice 

553- DifFerent Places 

5 54- Working on Computer 

555- Finish After Lunch 

556- Planning Lunch Menu 

557- Can't Agree 

558- Finish Banners 

559- Share Supplies 



560- Candy Bar 

561 - Same Candy Bar 

562- Work It Out 

563- Arguing 

564- Can't Agree 

565- Play Together 

566- Ready For Field Trip 

567- Who Asks 

568- Take Turns 

569- Teacher's Choice 
570-576 Teacher's Choice 





238 " 



Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #500 UNIT:Exploring Choices and Developing Preferences 

Siiiaulation Puniose 

Titlei "Trip to tlie Libraiy'-provides opportunities to select and experience choices before going into the . 

. actual situation. 

Format: Small group (2-5 students) seated in desks, ■ ' ' 

Entry Level: Understanding the concept of "pretend", Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Books, paper, pencils, picture cards 



Simulation Activities 



Explain Activity: 



1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU GO TO 
THE LIBRARY." 



Set Up Activity: 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " YOU PRETEND FIRST JOHN. YOU GO LOOK FOR A BOOK ON SNAKES. " 

4) " WHAT DO YOU DO? "(If needed, prompt JOHN to make a selection.) 



Run Activity: 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Repeat Activity: 



6) Repeat #3-5, either with JOHN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #501 UNITrExploring Choices and Developing Preferences 

Simulation Purposge 

Title: "How do we get tbei*?*’-provides opportonities to select and ^qjerience choices before going into 

, the actual atuatibn. ; 

Format; Small group (2^.6 studi^nts) seated in desks- 

. Entry Level: Undemanding thd concept of “pretend". Indicate choice by pointing, gestuiing or verbalizing. 



Preparations and Materials 

Prepare: Reviewithe instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Blackboard, chalk, eraser, picture cards(difFerent methods of transport) 



Simulation Activifies 



Explain Activity: ;3) 

:2) 

y 

.'j 

Set Up Activity: .3) 

•y 

k) 



" TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN THE VAN 
ISN'T ABLE TO TRANSPORT US ON OUR FIELD TRIP. " 

" IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

" GEORGE. YOU PRETEND FIRST WHAT DO WE DO WHEN WE CAN'T USE 
THE VAN? " 

" WHAT CAN WE DO INSTEAD? "(If needed, prompt GEORGE to give an option.) 



Run Activity: 



>~5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
~ Prompt the students to discuss. 



Repeat Activity: 



;6) Repeat #3-5, either with GEORGE trying a new choice or with a new student. 



Evaluation - 

Score: Give each student a 2, I, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



irARD #502 UNIT: Exploring Choices and Developing Preferences 

Simulation Purpose 

Title; “Breakfast Today“-provides opportunities to select and experience choices before going into the 
actual situation, 

Fonnat: Small group (2-6 students) in the kitchen. 

Entry Level: Understanding the conc^t of "pretend" - Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Cereal, eggs, bowls, spoons, frying pan, spatula, forks 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE CiQTNG TO PRACTICE WHAT TO DO WHEN YOUR 

FAVORITE FOOD IS NOT AVAILABLE FOR BREAKFAST." 



Set Up Activity: 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " FRANK. YOU PRETEND FIRST. THERE IS NO TOP RAMEN. YOU CAN 
HAVE AN EGG OR CEREAL TODAY. " 

4) " WHAT WOULD YOU I -IKE TO EAT FOR BREAKFAST? "qf needed, prompt 
FRANK to make a selection.) 



5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Run Activity: 

Repeat Activity: 6)Repeat #3-5, either with FRANK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 

Transfer: Write in the simulation scores on the Wall Chart. 

I 
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Unit Simulation Card 



TRANSITION CHOICES PROGRAM 



CARD #503 UNIT:Exploring Choices and Developing Preferences 

Simulation Purpose 

Titlet "Office EiTand"-provides opportunities to select and experience choices before going into the actual 
Format: Small group (2-6 students) seate'd at a table. 

Entry Level: Understanding the concept of "pretend". Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 

Materials: Paper, pens, pencils and picture choice cards(Ask for help. Sit and watch everyone, Wander the 
halls. Go back to class) 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF YOU GO ON AN 

ERRAND TO THE OFFICE." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

3) " SALLY. YOU PRETEND FIRST. YOU GO ON AN ERRAND TO THE 
OFFICE. ".(Give them a piece of paper to take to the office.) 

4) " WHAT WOULD YOU DO? "gf needed, prompt SALLY to indicate one choice or 
pick a picture card.) 

5) Conduct the simulation and then discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with SALLY trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #504 UNIT:Exploring Choices and Developing Preferences 

Simulation Purpose 

Title: , "I don't have enough moneyl "-provides opportunities to select and experience choices before going ^ 
into the actual situation. 

Format: Small group (2-6 students) seated at a table. 

Entry Level: Understanding the concept df "pretend". Indicate choice by pointing-gesturing or verbahring:?- 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels. 
Materials: Grocery items from the kitchen(with prices), shopping basket, play money, picture cards(Put all 

the items back. Put 1-2 items back. Ask a friend. Ask the clerk. Tell them you will pay them back) 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF YOU'RE SHOPPING AND 

YOUR TOTAL S TO PAY IS MORE THAN THE AMOUNT YOU HAVE WITH YOU. " 

2) " IT'S A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US AND THEN 
SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 



3) " SHERI. YOU PRETEND FIRST. PUT 5 ITEMS INTO YOUR BASKET. " (Hand out the 
basket and play money. The teacher is the cashier. Have the grocery items priced so 
that any combination of 5 or more items will total mre than the student has.) 

4) " THE TOTAL IS S8.73 PLEASE. " (SHERI only has $7.50.) 

5) " WHAT WOULD YOU LIKE TO DO? " (Prompt Sheri to indicate 1 choice or select a 
suggested choice by using the picture cards.) 

6) Conduct the following simulated activities depending upon Sheri's choice: 

a) Put all the items back - " SHERI. YOU NEED TO JUST SIT QUIETLY WHILE THE 
REST OF US EAT OUR LUNCHES. " 

b) Put only I or 2 items back- " SHERI. GOOD CHOICE! YOU CAN STILL EAT 
LUNCH WITH US! " 

c) Ask a friend/teacher- (1st time-yes) " BOY. THIS TIME O.K.. BUT NEXT TIME 
DON'T TAKE MORE THAN YOU CAN AFFORD! " (2nd time-no) " SORRY, I 
DON'T HAVE ANY EXTRA MONEY! " 

d) Ask the clerk - " I'M SORRY. I'M NOT ALLOWED TO DO THAT. " 



Repeat Activity: 7) Everyone goes to the park to eat. (Sheri does or does not, depending on her choice.) 

8) Repeat #3-6, either with SHERI trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
O Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #505 UNITiExploring Choices and Developing Preferences 

Simulation Purpose 

Title: "Class field trip"»provides opportunities to select and experienceichoices before going into the. adual 

situation. 

Format:. Small group (2-6 students) seated td a table, or at their desks;. ; . 

Entry Level: Understanding the concept of "pretend” . Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 
Materials: Blackboard, chalk, eraser, picture cards(Suggest another choice. Grumble and complain to 
yourself. Refuse to go. Do nothing) 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO IF THE CLASS VOTES AND 

YOU DON'T LIKE WHAT THEY CHOSE. OR IF YOU DON'T LIKE ANY OF THE 
CHOICES GIVEN TO YOU. " 

2) " ITS A PRETEND ACTIVITY-YOU WILL TAKE TURNS TELLING US AND THEN 
SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 



Repeat Activity: 



3) " HENRY. YOU PRETEND FIRST . PRETEND OUR FIELD TRIP CHOICES WERE TO 
THE DUMP OR THE SCHOOL CAFETERIA. NO ONE IS INTERESTED IN EITHER IF 
THESE CHOICES. " 

4) " WHAT CAN YOU DO? "(If needed prompt HENRY to indicate one choice, or select a 
picture card.) 

5) Conduct the following simulated activities depending upon Henry's choice: 

a) Sueeest another choice - " WHAT WOULD YOU LIKE TO D07AVHERE WOULD 
YOU LIKE TO GO? " 

b) Complain to yourself- " WHAT DID YOU SAY? " 

c) Refuse to go- " I GUESS YOU'LL STAY HERE AND DO NOTHING. " 

d) Do nothing 

6) Discuss the consequences. Prompt the students to discuss. 

7) Repeat #3-6, either with SHERI trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, foil teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #506 UNITiExploring Choices and Developing Preferences 

Simulation Purpose 

Title: "Where to eat?"»provides opportunities to select and experience choices before going into the actual 

situation. 

Format:' SmaU group (2-6 students) seated at a table or at their desks. 

Entry Level: Understanding the concept of "pretend". Indicate choice by pointing, gesturing or verbalizing. 

Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 
Materials: Blackboard, chalk, eraser, picture cards(Choose another choice, Refijse to go. Do nothing. 
Choose favorite) 



Simulation Activities 

Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN VOTING ON 

RESTAURANT CHOICES. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 



Repeat Activity: 



3) " JACK. YOU PRETEND FIRST . TELL US WHAT YOU CHOOSEAVHERE YOU 
WANT TO EAT. "(He picks an option that is not on the list.) 

4) " WHAT DO YOU DO? "(If needed prompt JACK to indicate one choice, select a 
picture card or a choice from the list.) 

5) Conduct the following simulated activities depending upon Jack's choice; 

a) Choose same choice - " NO JACK. THAT’S NOT ON THE LIST. LET’S HAVE 
SOMEONE ELSE PICK. " 

b) Choose their favorite- " GOOD CHOICE JACK! " 

c) Refiise to eo- " YOU'LL MISS A LOT OF FUN! " 

d) Dohothin^ - " OK. THE CHOICE GOES TO GEORGE. " 

6) Discuss the consequences. Prompt the students to discuss. 

7) Repeat #3-6, either with JACK trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



O 




245 



Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #507 UNITtExploring Choices and Developing Preferences 

Simiilation Purpose 

Titlci “Chores’ -provides opporttmities to select and experience choices before going into the actual 

situation- 

Fonnat:: Small group (2-6 students) seated at a table. 

Entry Level: Understanding the concept of "pretend”, Indicate choice by pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Broom, sponge, cleanser 



Simulation Activities 



Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU'RE 

CHOOSING BETWEEN CHORES. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO. " 

Set Up Activity: 3) " BRIAN. YOU PRETEND FIRST . WILL YOU SWEEP THE KITCHEN FLOOR 

OR CLEAN ALL OF THE KITCHEN CUPBOARDS? " 

4V' WHAT ARE YOU GOING TO DO? "!!! needed prompt BRIAN to make a selection.) 



5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 



Run Activity: 

Repeat Activity: 6) Repeat #3-5, either with BRIAN trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #508 UNIT: Exploring Choices and Developing Preferences 

Simulation Purpose 

Title: "Field Trip With H%oT'-provide$ opportunities to select and experience choices before going into the 

actual situation. 

Format: Small group (2-6 students) seated in desks. 

Entry Level: Understanding the concept of "pretend'^ Indicatechoieeby pointing, gesturing or verbalizing. 



Preparations and Materials 

Prepare: Review the instructions below and decide on how the simulation will be run in your classroom. 

Adjust the teacher's language and the expected student responses to the student's entry levels 

Materials: Blackboard, chalk, eraser 



Simulation Activities 

Explain Activity: 1) " TODAY WE ARE GOING TO PRACTICE WHAT TO DO WHEN YOU HAVE A 

CHOICE OF FIELD TRIPS WITH CHAPARONES. " 

2) " IT'S A PRETEND ACTIVITY- YOU WILL TAKE TURNS TELLING US AND 
THEN SHOWING US WHAT YOU WILL DO." 



Set Up Activity: 



Run Activity: 
Repeat Activity: 



3) " KIM. YOU PRETEND FIRST . DO YOU WANT TO GO TO THE MUSEUM 
WITH THE PRINCIPAL OR GO SWIMMING WITH MEfThe Teacherl? " 

4) " WHICH ONE DO YOU WANT TO DO? "gf needed prompt KIM to make a 
selection.) 

5) Conduct the simulation activity and discuss any consequences of the chosen action(s). 
Prompt the students to discuss. 

6) Repeat #3-5, either with KIM trying a new choice or with a new student. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in ail opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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School Card 



Transition Choices Program 



Card # 580 Negotiating With Others 



Dear Ms,/Mr. 



is learning to identify a need for negotiation and then to suggest a solution to the 

situation. You can help by doing the following: 



1) la your class, set up a simdlUm where and another student are scheduled U> use the 

computer at the same tirae.^^ ' 

2} Observe to seeif . - ~ ^ is able to recognize the need for negotiation. (If there is a conflice 

or a problem.) 

3) If hefshe does not recognsne the situation or suggest a solution, remind himlher about negotiating. 

4) Check the proper restdtsii& below and return the card. 



Results : Identified needifof negotiation and suggested a solution. 

Identified needYor negotiation and suggested a solution after I reminded. 

Did not identify fhe need for negotiation or suggest a solution. 



Home Card 



Transition Choices Program 



Card # 581 Negotiating With^Others 



Dear Parent/Guardian: 



is learning to identify a need for negotiation and then to suggest a solution to the situation. 

You can help by doing the following: A 

1 ) Ask your child what board^ame hefshe wants to play, 

2 j When . gv^hisfher answer; suggest that the. two of you play a Sfferent game, 

, 3) If your child automaticallyagrees or argues about the situation, remind himiher that this is a perfect 
situation to negotiate. / - ' ^ : . , ■ - . 

4) Check ike proper results line below and return this card to sclutol. 



Results: 



Identified need for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 
Did not identify the need for negotiation or suggest a solution. 
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BEST COPY AVAILABLE 



School Card 



Transition Choices Program 



Card # 582 Negotiating With Others 



Dear Ms./Mr. 



is leaming to identify a need for negotiation and then to suggest a solution to the 



situation. You can help by doing the following: 



/ ) When cqnymientt suggest to 






tmsrn 



ti^^nishin^^ projects. 



and another student that they should spend pan of class, 



Z) Set up the supplies prioe to class so that only 



one child can use them at a time. 



.v:i 





Observer i - to see if kelshe recognizes the need for negotiation and suggests a solution. 

WM^^Slffheishd.dj^'dd^:{pjpr^kMherio-sug^ ' 

4) Ckeck ihe proper resultitUne below and return the card. 



Results : 



Identified ne^ for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 
Did not identify the need for negotiation or suggest a solution. 



o, 

cr 



Home Card 

Card # 583 Negotiating V>lth Others 



Transition Choices Program 



Dear Parent/Guardian: 



is leaming to identify a need for negotiation and then to suggest a solution to the situation. 



You can help by doing the following: 



- Suggesttp^ymurchildreiq dust they get to decide what to do for the weekentts activity. 



/ •, 2) If your, bring ip different ideas, ask which activity you are going to do. 

. ' ' ^ ^ negotiate a compromise, prompt himlher to suggest a 

tmmibm 











3 refuMs line below and return this card to school. 






Results : 







Identified need for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 
Did not identify the need for negotiation or suggest a solution. 
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School Card 



Transition Choices Program 



Card # 584 Negotiating With Others 



Dear Ms./Mr. : 

is learning to identify a need for negotiation and then to suggest a solution to the 

situation. You can help by doing the following; 



/ ^ Suggest to ' awf another student that they get to choose what activity the class wiU 

, participate in during part of: Ae class time. 

2) Observe the two students to see if . is able to negotiate -with the other student. 

' 3)' Iffielshe is unable to find a sobtdon, suggest that this is a good opportunity for - to 

J n^odate and suggest posdble solutions: 

4y Check the proper results Une below and return the card. 

Results : Identified need for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 

Did not identify the need for negotiation or suggest a solution. 



Home Card 



Transition Choices Program 



Card # 585 Negotiating With Others 



Dear Parent/Guardian: 



is learning to identify a need for negotiation and then to suggest a solution to the situation. 



You can help by doing the following: 



. II . While yotmpMM 'is watching television, suggest to himlher dtatyou want to watch another show. 
2) Observe y^^^child’sreacdbm.. • / , 




4) Check the proper results line below and return this card to school. 






Results: 



ERIC 



Identified need for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 
Did not identify the need for negotiation or suggest a solution. 
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School Card 



Transition Choices Program 



Card#! 586 Negotiating With Others 



Dear Ms./ Mr. : 

is learning to identify a need for negotiation and then to suggest a solution to the 

situation. You can help by doing the following; 




3) If is not able to negotiate of find a sohtdon, suggest that this is~a good siutation in which 

^ to negotiate, ' " \ , 

^ Check dte proper restdts line below and return the card, > 

Results^ Identified need for negotiation and suggested a solution. 

s Identified need for negotiation and suggested a solution after I reminded. 

•a Did not identify the need for negotiation or suggest a solution. 
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Home Card 



Card # 587 Negotiating With Others 



Transition Choices Program 



Dear Karent/Guardian: 



is learning to identify a need for negotiation and then to suggest a solution to the situation. 



You help by doing the following: 



:V- 












H) Cheek the pfbper results line helps^ ex tern 




■ - -r- 



suggest that this is an opportunity to negotiate. 



Results : 



Identified need for negotiation and suggested a solution. 

Identified need for negotiation and suggested a solution after I reminded. 
Did not identify the need for negotiation or suggest a solution. 
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TRANSITTON CHOICES PROGRAM 



Unit 600- Respecting the Rights and Preferences of Others 



Unit Objectives 

620-671 COINCIDENTAL 
TEACHING CARDS 
620-643 Identifying Other's Preferences 

620- Which Fruit? 

621 - Which Video? 

622- Field Trip Choice 

623 - Teacher's Choice 

624- First or Second Lunch? 

625- Lunch Menu Choice 

626- Seating Diagram 

627- Teacher’s Choice 

628- Radio Station? 

629- Favorite Food? 

630- Favorite Color? 

631- Teacher's Choice 

632- Favorite Person? 

63 3 -Assigned Task 

634- No Pizza 

635- Teacher's Choice 

636- Invite a Friend 

637- Board Game 

638- Like Video? 

639- Teacher's Choice 

640- Juice Choice 

641 - Assorted Cookies 

642- Video Choice 

643- Teacher's Choice 

644-655 Comparing Preferences 

644- Classroom Field Trip 

64 5 - Hairdryer 

646- Restaurant Choice 

647- Teacher's Choice 

648- Clean Up 

649- Favorite Food? 

650- Picnic 

651 - Teacher’s Choice 

652- Holding Up Cards 

653- Paint Family Portrait 

654- Elective Class Choice 

655- Teacher’s Choice 



656-671 Guided and Unguided Solutions 

656- Crush Cans 

657- Video A or B? 

658- Mix or Measure 

659- Teacher’s Choice 

660- Zoo 

661 - Shoot Hoops 

662- Cook 

663- Teacher's Choice 

664- Choosing 

665- Partner 

666- Party Time 

667- Teacher's Choice 

668- Banner for Fair 

669- Wash Dishes 

670- Cookies 

671- Teacher's Choice 
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Unit Orientation Card TRANSITION CHOICES PROGRAM 
CARD #600 UNIT: Respecting Others' Rights and Preferences 

Orientation Fiirpos^ l This is a group activity, but may be done individually. Use. the following topics, or 
your own. varialions, during opening the activity to "prime" students for coinddentd teaching Explain that 
students should leam about prefd'ences of others; (3 to.5 minutes). 



Orientation Topics 



1) Sample Topic: "HERE ARE THREE VTOEOS: HOME ALONE H, TEENAGE MUTANT 

NINJA TURTLES, AND TOYS. WHICH VIDEO DO YOU PREFER? 
WHICH ONE DOES YOUR NEIGHBOR PREFER? ARE YOUR 
PREFERENCES THE SAME OR DIFFERENT?" 

Your Variation: ' 



2) Sample Topic: "WHICH FIELD TRIP WOULD YOU LIKE TO GO ON NEXT WEEK? 

WHICH ONE WOULD THE PERSON TO YOUR RIGHT LUKE TO GO 
ON? THE PERSON TO YOUR LEFT?" 

Your Variation: 



3) Sample Topic: "WHAT IS YOUR FAVORITE FOOD? WHAT IS YOUR 

MOTHER/FATHER'S FAVORTIE FOOD?" 

Your Variation: 



4) Sample Topic: "WHICH ELECTIVE CLASS WOULD YOU LIKE TO TAKE THIS/NEXT 

YEAR? WHICH ONE WOULD YOUR NEIGHBOR LIKE TO TAKE?" 

Your Variation: 



Preparing Students For Coincidental Teaching : 

"IT'S IMPORTANT TO KNOW WHAT THE LUKES AND DISLIKES OF OTHER PEOPLE 
ARE? THERE ARE MANY SITUATIONS IN WHICH TWO OR MORE PEOPLE DO NOT 
AGREE BECAUSE THEY HAVE DIFFERENT PREFERENCES. 

THIS WEEK WE WELL PRACTICE IDENTIFYING AND RECOGNIZING THE 
PREFERENCES OF OTHERS." 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 



CARD #601 UNIT: Respecting Others’ Rights and Preferences 

Simulation Purpose 

Title: "Video Preference’' -(e.g., done just before recreation period) 

Format: Learning to respect another persons preference for a video to be shown in. class. 

Entry Level; Understand the concept of "fjreference/choice". Indicate choice by verbalizing, pointing or 

Preparations and Materials 

Prepare: Discuss preferences - what each person likes. 

Materials: Three videos in pictured jackets. Videos are of a length that they can be seen in a limited amount 
of time. 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO SEE A VTOEO. I WANT TO SHOW THE 

VTOEO THAT MOST OF YOU PREFER TO SEE." 

Set Up Activity: 2) "HERE ARE THREE VTOEOS." Point to each video while telling something about 

them. 



Run Activity: 



3) "WHAT VTOEO DO YOU WANT TO SEE JOAN?" 

4) Ask each student the same question. 

5) Ask Joan what Rob preferred. Ask Rob what Andrea preferred. 

6) Continue questioning the whole group. Each student responds by naming the video or 
pointing to the video. 



Repeat Activity: 



7) Repeat #4-6 until all of the students have participated. 

8) Put their preferences on the blackboard. 

9) Show the group the majority preference for the day. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 
CARD #602 UNIT: Respecting Others' Rights and Preferences 

SiTniilatiOn Puirpose ^ 

Title: "Cookiug Bi^kfast* - Selecting the Menu (e.g., done just before cooking class). . 

Format: Learning to know and respect another persons preference for selections for the menu>. 

Entry L«veh Understandithl concept of ''preference/choice''. Indicate choice by verbalizing, pointing or 
gesturing, i 



Preparations and Mateirials 
Prepare: Discuss preferences - what each person likes. 
Materials: A restaurant niCTu with pictured hems (e.g. Denny's) 



Simulation Activities 

"TODAY WE ARE GOEVG TO DISCUSS OUR PREFERENCES WHILE 
CHOOSING A MENU." 

: -5 

"THESE ARE OUR CHOICES UP HERE ON THE BOARD. USE THEM TO 
HF.ar . p YOU CHOOSE YOUR PREFERENCE FOR THE MENU." 

Askjeach student what they want to cook or eat.(i.e. "Liz, what would you like to eat? 
What else?" Repeat for John, and other students.) 

Askf each student what the other students want for breakfast. (i.e. "LIZ WHAT 
DO^:S JOHN WANT FOR BREAKFAST? WHAT ELSE?") Prompt them until 
correct, and then reinforce them. 

Repeat #2 until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 



Explain Activity: 1) 

Set Up Activity: 2) 

Run Activity: 3) 

4) 

Repeat Activity: 5) 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 
CARD #603 UNIT: Respecting Others' Rights and Preferences 

Simulation Parpose 

Title: "Choosjng Field Trips’"- (e.g,, done at Monday morning opening activity). 

Format: Learning to respect another persons preferences for field.trip choices. 

Entry Level: Understand the concept of '"preference/choice". Indicate choice by verbalizing, pointing or 



Preparations and Materials 
Prepare: Discuss preferences - what each person likes. 
Materials: Blackboard, chalk, list of field trip opportunities 



Simulation Activities 



Explain Activity: 



1) "TODAY WE ARE GOING TO VOTE ON FIELD TRIP CHOICES FOR 
NEXT WEEK." 



Set Up Activity: 



2) "HERE ARE THE FIELD TRIP CHOICES." Point to each choice while telling 
something about them. 

3) "WHICH PLACE DO YOU WANT TO SEE JEN?" 



Run Activity: 4) Ask each student the same question. 

5) Ask Jen what Amy preferred. Ask Amy what Todd preferred. 

6) Continue questioning the whole group. Each student responds by naming the place or 
pointing to the place. 



Repeat Activity: 



7) Repeat #4-6 until all of the students have participated. 

8) Put their preferences on the blackboard. 

9) Show the group the majority preference for the day. 



Evaluation 



Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 
1 = The student indicated or performed an appropriate choice following teacher or student prompting in 



one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 
CARD #604 UNIT: Respecting Others' Rights and Preferences 

Simulation Purpose ! 

Title: “School Activity Preference'*'- done at opening activity). 

Format: Learmng to respect anotfiCT persons preferences for school activities. 

Entry Level: Understand the concept of "'preference/choicc''. Indicate: choice by yerbalizing^ipointlng oF ? < 
. gesturing;. 1 



Preparations and Materials 
Prepare: Discuss preferences - what each person likes. 
Materials: Blackboard, chalk, list of activity opportunities 



Simulation Activities 



Explain Activity: 



Set Up Activity: 



Run Activity: 



Repeat Activity: 



1) "TODAY WE ARE GOING TO DECIDE ON SCHOOL ACTIVITY CHOICES 
FOR TODAY.” 

2) "HERE ARE THE SCHOOL ACTIVITY CHOICES." Point to each choice while 
telling something about them. 

3) "WHICH SCHOOL ACTIVITY DO YOU WANT TO DO PATRICK?" 

4) Ask each student the same question. 

5) Ask Patrick what Meredith preferred. Ask Meredith what Greg preferred. 

6) Continue questioning the whole group. Each student responds by naming the activity 
or pointing to the activity. 

7) Repeat #4-6 until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, fiill teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #605 UNIT: Respecting Others’ Rights and Preferences 

Simulation Paroose 

Title: “Kitchen Cleaning' - (e.g,^ done just before or at the cooking ciass). : . 

Fonnatt: Learning to respect another persons preferences for activities. 

Entry Level: Understand the concept of “preference/choice". Indicate choice by verbalizing, pointing or 
gesturing.. ' . 



Preparations and Materials 

Prepare: Discuss preferences - what each person likes. 

Materials: Kitchen, dirty dishes, dirty tables, dirty floor, and materials to clean these dirty items 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO DECIDE ON WHAT JOBS EACH OF YOU 

WILL TO CLEAN THE KITCHEN TODAY.” 

Set Up Activity: 2) "HERE ARE THE JOB CHOICES." Point to each choice while telling something 

about them. 



Run Activity: 



3) "WHICH JOB DO YOU WANT TO DO JASON?" 

4) Ask each student the same question. 

5) Ask Jason what Toby preferred. Ask Toby what Amanda preferred. 

6) Continue questioning the whole group. Each student responds by naming the activity 
or pointing to the activity. 



Repeat Activity: 



7) Repeat #4-6 until all of the students have participated. 

8) Clean that kitchen! 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated dr performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 




288 



Unit Simulation Card TRANSITION CHOICES PROGRAM 
CARD #606 UNIT; Respecting Others' Rights and Preferences 

Simulation Ptirpose 

Title: "Food preparatioa"- (e.g,, done just before cooking dass); 

Fomiatt Learning to respect another persons preferences icir preparing a food item; 

Entry Level:. Understand the concept of "preference/choice". Indicate choice by verbalizing, pointing or 
gesturing. 



Preparations and Materials 

Prepare: Discuss preferences - what each person likes. 

Materials: Items for cooking two different things for the menu for the day. 



Simulation Activities 



Explain Activity: 1) "TODAY WE ARE GOING TO DECIDE ON FOOD PREPARATION 

CHOICES FOR THE DAY.” 



Set Up Activity: 



Run Activity: 



Repeat Activity: 



2) "HERE ARE THE FOOD CHOICES." Point to each choice while telling 
something about them. 

3) "WHICH ITEM DO YOU WANT TO PREPARE SAMANTHA?" 

4) Ask Joel the same question. 

5) Ask Samantha what Joel preferred. Ask Joel what Samantha preferred. 

6) Repeat #4-5 with two new students until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 

CARD #607 UNIT: Respecting Others’ Rights and Preferences 

Simiilation Purpose 

Title: "Music Preferences**- (e.g.» done just before recreation period),. 

Format: Learning to respect another persons preferences for music. 

Entry Level: Understand the concept of "preference/choice". Indicate choice by verbalizing, pointing or 



Preparations and Materials 

Prepare: Discuss preferences - what each person likes. 

Materials: 3-4 Different audio tapes with a wide range of types of music, tape player. 



Simulation Activities 



Explain Activity: 



1) "TODAY WE ARE GOING TO DISCUSS OUR PREFERENCES FOR TYPES 
OF MUSIC.” 



Set Up Activity: 



2) "HERE ARE THE MUSIC CHOICES." Play to each choice for the students and 
say something about them after they have heard them. 

3) "WHICH TYPE OF MUSIC DO YOU PREFER KEITH?" 



Run Activity: 



4) Ask each student the same question. 

5) Ask Keith what Cecilia preferred. Ask Cecilia what James preferred. 

6) Continue questioning the whole group. Each student responds by naming the type of 
music or pointing to the music tape. 



Repeat Activity: 7) Repeat #4-6 until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows; 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 




290 



Unit Simulation Card TRANSITION CHOICES PROGRAM 
CARD #608 UNIT: Respecting Others' Rights and Preferences 

Simulation Purpose 
Title: “PaitneiingonWorkCrew.* - 

Format: Learning to respect another person's preferences for activities;. 

. Entry Level: Understand the concept of '"preference/choiee'\ Indicate., choice by verbalizing, p.ointihg:pr:|^ 
gesturing. 



Preparations and Materials 

Prepare: Assign partners and discuss preferences - what each person likes. 

Materials: Blackboard, chalk, list of work activity opportunities with shared tasks (e g., crushing cans- one 
person operates the crusher, one fills the bag). 



Simulation Activities 



Explain Activity: 



1) "TODAY WE ARE GOING TO DECIDE ON ACTIVITY CHOICES WITH 
OUR PARTNERS FOR TODAY.” 



Set Up Activity: 2) "HERE ARE THE WORK TASK CHOICES." Point to each choice while telling 

something about them. 

3) "WHICH WORK TASK ACTIVITY DO YOU WANT TO DO TOM? WHICH 
ACTIVITY DOES YOUR PARTNER WANT TO DO? WHICH ACTIVITY 
WILL THE BOTH OF YOU BE DOING TODAY?” 



Run Activity: 



4) Ask each student the same question. 

5) Continue questioning the whole group. Each student responds by naming the activity 
or pointing to the activity. 



Repeat Activity: 



6) Repeat #4-5 until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Unit Simulation Card TRANSITION CHOICES PROGRAM 



'^ARD #609 UNIT: Respecting Others' Rights and Preferences 

Sitnulation Paitiose " " 

Titter "Buddy System**- done dtirfng opening activity). 

Fomaatt.. Lcaaa^ng to respect another persons preferences for places to. see: 

Entry lievelr Understand the concept of ’^preference/choice". Indjcate. choice by verbalizing, pointing or 
gesturing,. 



Preparations and Materiais , 

Prepare: Discuss preferences^^ what each person likes. 

Materials: Those needed to simulate a field trip to Seattle Center (Pictures of places, large cards with the 
names of places ia Seattle Center) 



Simulation Activities 



Explain Activity: 1) "TODAY'WE ARE GOING TO PRACTICE DISCUSSING OUR 

PREFERENCES ON PLACES TO SEE WHILE ON OUR FIELD TRIP. WE 
ARE GOING TO HAVE ‘BUDDIES’ ON THIS TRIP.” 

Set Up Activity: 2) "HERE ARE THE CHOICES OF PLACES.” Point to each choice while telling 

something, about them. 

3) "WHICH PLACE DO YOU WANT TO DO DOUG? WHICH PLACE DOES 
YOUR ‘BUDDY’ WANT TO SEE?" 



Run Activity: 



4) Ask each student the same question. 

5) Continue questioning the whole group. Each student responds by naming the place or 
pointing to the place. 



Repeat Activity: 6) Repeat #4-5 until all of the students have participated. 



Evaluation 

Score: Give each student a 2, 1, or 0 as follows: 

2 = The student indicated or performed an appropriate choice in all opportunities 

1 = The student indicated or performed an appropriate choice following teacher or student prompting in 
one or more opportunities 

0 = The student did not indicate or perform an appropriate choice, full teacher prompting did not occur. 
Transfer: Write in the simulation scores on the Wall Chart. 
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Coincidental Teaching Card; Unit 600: Respecting the Rights and Preferences of Others 

Comparing Preferences 
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School Card 



Transition Choices Program 



Card # 680 Respecting Others' Rights and Preferences 



Dear Ms7Mr. : 

is learning to ask another student what they want to do. 

You can help by doing the following: 

1 ) Have the student ask a peer to do a highly preferred activityt such as using ike computer. 

2) Prompt the jpper to initially say "no" to the activity suggestedy then prompt the peer to suggest an 

alternative dcHvity. ' ; . 

l3y If indicates that the alternative activity isnotO.K., remind him/her that 

:.'z.f0r4j Check the proper residts line below arul return the card. „ , I-, ... 



Results : Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 

Did not compromise. 



Home Card 

Card # 681 Respecting Others' Rights and Preferences 



Transition Choices Program 



Dear Parent/Guardian: 



is learning to understand other people’s choices/preferences and how to 



compromise when preferences conflict. You can help by doing the following: 



; , ; 1) , When yokncMM l^ja friend over or is with his or her brother or sister, ask each of them what they want 

' tbwatchohiyiSf ' 

2) l^teackeh^sayMsorherchoicey If several different Choice <fre,presented, watch to see what decision 
IS made. ^ ^ ^ v:;v:t \ 

3 1 Your child should make a compromise with the other children to watchTV, if helshe does not; prompt 
him/herto make a comprotnise. , 

4) Check the proper results line below and return this card to school. . ’ - ; 



Results: 



Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 
Did not compromise. 
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School Card 



Card # 682 Respecting Others' Rights and Preferences 



Dear Ms./Mr. 



You can help by doing the following: 



is learning to understand other people's choices/preferences. 



1} When presenting th^projects to the dass^ ask ■who would like to go first, dten second, and etc. 



2) lf_ 



h I wants to go at the /same time as another student, see if hetshe will attempt 



,;rf 



to compromise, 

J), If he! she does not atw^t to comprimise, remind hiaiiher aboutothers’ rights and References.. 
4)' ' Check the proper ress^ line below.and rettam the card, \ 



Results: 



Compromised even if that meant not getting own choice. 

Compromsaed even if that meant not getting own choice only after I reminded. 
Did:not coppromise. 



Home Card 

Card # 683 Respecting CMhers' Rights and Preferences 



Dear Parent/Guardian: 



is learning to understand other people’s choices/preferences and how to 



compromise/negotiate when prefejCTces conflict. You can help by doing the following: 

; ) Adi your chiMrenwki^ chore ihey want to do after dinner (for example, clear the table or wash the 
If your chddrenwaritMdoJhe^same chore, watch to see how they work out the sitmtion. 

If ■ ' *" ' '' is unable Uf reach a compromise, remind himlher about what is being taught in 

4} Check the proper rembs line below artd return this card to school 



Results: 



Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 
Did not compromise. 



O . 

ERIC 



320 ^^ 



BEST COPY AVAILABLE 



School Card 



Card # 684 Respecting Others' Rights and Preferences 



Dear Ms./Mr. 



is learning to understand other people’s choices/preferences in class. 

You can help by doing the following; 



I } Say to the class, “We’re going to choose one activity u> do” (Give each student a partner. > 

2) Have each pair figure out which activity to do durmg the cla^sessmn, 

3} , Ask what some of the activities histher partner suggested were. Then ask what the 

; group decu^ to do. ’ • ' ■ ' ; ' ' 

4), Check the proper results tine behw and return the card. ' \ , 



Results : Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 

Did not compromise. 



Home Card 



Card # 685 Respecting Others' Rights and Preferences 



Dear Parent/Guardian; 



is learning to understand other people’s choices/preferences and how to 



compromise when preferences conflict. You can help by doing the following: 

1 ) Beforegoing^samewhere in the car, ask your children who wants to sit in the front seat of the car. 

2) If both children respondtMt they want to sit in ^ front seat, watch to see whpt choices they niedce to 

resolve the cor^ict. • ' s ' ' ' 

3) Your child should be able to make a compromise or suggest alternative solt^ums. If hetshe does not, 
prompt him/her about recognizing others’ rights and pref^ences:^.^ . 

4) Check the proper results line below and return t^ card to school. 



Results: 



Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 
Did not compromise. 
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School Card 



Card # 686 Respecting Others' Rights and Preferences 



Dear Ms./Mr. 



You can help by doing the following: 






is learning to understand other people’s choices/preferences in class. 



• 










netrpron^t himfher to do this. 



Results ^ 



Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 
Did not compromise. 



Q. 

o 



Homeward 

Card # 687 Respecting Others' Rights and Preferences 



Transition Choices Program 



Dear E^ent/Guardian: 



is learning to understand other people's choices/preferences and how to 



compromise when preferences conflict. You can help by doing the following: 

d) , y 'V: f" > . • : . 

mmmmmmm 

3 } Your, chad shotdd attea^tt to ampromiset If he/she does not, prompt himiher to do this. 



4} Check tHeproper residts line below md return thh card to school 

Results : Compromised even if that meant not getting own choice. 

Compromsied even if that meant not getting own choice only after I reminded. 

Did not compromise. 






APPENDICES 



A. TCP Student Performance Chart 

B. Screening and Assessment Forms for the 
Transition Choices Program 

C. TCP Probe Observations 

D. Student Participation in the lEP Process 

E. Contingent Prompting Strategy Card 

F. Sample Arm Sticker Form 




323 _ 



TRANSITION CHOICES PROGRAM 
TCP STUDENT PERFORMANCE CHART 

Student: Gass: Schoci: 
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STUDENT PARTICIPATION IN THE lEP PROCESS 



Student: Teacher; ■ ' lEP Date;, . Date;. 

Phili^ph¥ ;i;1Stti^ptsj^buid ite iriy<dv^int^ 
participatij^^a)iisivoluntai^b|contributcs;tpit^ 

and:'iveferencM#ti^;;i||J;;'i;:';i* *.;;;^^ y: 

T = Mainly Tirue^ F = Mainly F^sb»;?'^-Dbn'i^ ." ^ '"'•v;;, ■ 



IsAVas Planned 

1) The student participates in assessments to be used in lEP's. 

2) The student is consulted by the teacher regarding his/her 

concurrence on lEP goals/objectives/activities. 

3) The student is consulted by other MDT team members regarding 

his/her concurrence on lEP goals/objectives/activities. 

4) The student makes suggestions for lEP goals/objectives/activities. 

5) The student participates in informal preparatory activities for 

eventual participation in lEP meetings or other lEP functions. 

6) The student participates in formal preparatory activities for 

eventual participation in lEP meetings or other lEP functions. 

7) The student displays comfort with, and willingness to be 

present at lEP functions. 

8) The student's parents/guardian show they are comfortable with, 

and willing to have their child attend lEP functions. 

9) The student attends lEP meetings Or other lEP functions. 

• 10) The student is involved in discussions during lEP meetings. 

11) The student can identify one or more lEP goals/objectives/ 

activities. 

12) The student can identify most or all lEP goals/objectives/ 

activities. 

13) The student is one of the lEP signatories. 

14) The student conducts parts of the lEP meeting with guidance 

from the team. 

15) The student conducts the entire lEP meeting with guidance from 

the team. 



(current) OVERALL LEVEL OF lEP PARTICIPATION (Planned) / 15 



♦TCP: Transition Choices Program, Experimental Education Unit, University of Washington 
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TRANSITION CHOICES PROGRAM 
TCP PROBE OBSERVATIONS 

KEY Cards: Select Probe Incidents from Coincidental Teaching Cards for Each Unit 
^^^^R«u|t^^^naggrogriat^j^|^R^goiise^^^£grogriat^R^ponsetoCardIiicideiit 
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